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CSRA RESA Reading Endorsement 

Candidate Handbook/Program of Study 
 

CSRA RESA Mission 
Mission 
CSRA RESA partners with our districts to help them meet their school improvement goals by providing 
standards-based professional development for faculty with a focus on research-based strategies, 
collaborative opportunities, and the support to implement state and federal education policies. 
  
Vision  
CSRA RESA strives to become the premier resource for our districts by offering relevant, research-driven 
professional development and support customized to meet their individual needs.  
 
Program Description 
Central Savannah River Area Regional Educational Service Agency (CSRA RESA) is committed to 
preparing its candidates to teach a rigorous standards-based K-12 reading curriculum in Georgia by 
empowering them with the knowledge and skills essential for teaching K-12 Reading and the 
demonstration of exemplary reading instructional practices. CSRA RESA has developed a K-12 Reading 
Endorsement program that correlates with reading research, reading standards, and reading practices and 
will equip teachers to become effective in making instructional decisions regarding teaching reading to all 
students. 
 
Program Rationale 
The purpose of the CSRA RESA K-12 Reading Endorsement Program is to prepare participants who can 
function as knowledgeable and efficient instructors in the teaching of reading through both a theoretical 
and practical knowledge base in the K-12 reading continuum. The purpose includes preparation in 
utilizing effective strategies and methods for teaching the pillars of reading. Goals for candidates 
completing the K-12 Reading Endorsement are that the candidates: a) have an understanding of learner 
and learning; content; instructional practices; and professional responsibility regarding the teaching of 
reading as connected to the ten InTASC standards; b) extend and refine knowledge and skills in using 
exemplary pedagogical practices; c) access the Georgia Standards of Excellence in the Reading and 
Writing connections including all preparation of instructional goals, creation of assessments and 
utilization of data to monitor student progress and learning; d) use knowledge of subject matter, teaching 
and learning, and modeling and applying technology to facilitate experiences that advance student 
learning, align use of technology with goals of the lesson to differentiate instruction, to track student 
progress, to communicate with other stakeholders, and to enhance the lesson; and e) use a variety of 
formative and summative assessment techniques to monitor student progress, gauge students’ reading 
skills, and interpret school-based progress. 
 
 
K-12 Reading Endorsement Program Standards Addressed: 

1.  Candidates understand the theoretical and evidence-based foundations of reading and 
writing processed and instruction as follows: 

Candidates understand major theories and empirical research that describe the cognitive, 
linguistic, motivational, and socio-cultural foundations of reading, and writing development, 
processes, and components, including word recognition, language comprehension, strategic 
knowledge, and reading-writing connections as indicated in the following: 

o Candidates recognize major theories of reading and writing processes and 
development, including first and second literacy acquisition and the role of native 
language in learning to read and write in a second language; 
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o Candidates explain the research and theory about effective learning environments 
that support individual motivation to read and write;  

o Candidates explain language and reading development across all levels of 
reading: elementary, middle, and high school; and 

o Candidates demonstrate knowledge about transfer of skills from the primary or 
home language (L1) to English (L2) as it affects literacy learning across the 
components. 

2. Candidates use the following instructional approaches, materials, and an integrated, 
comprehensive, balanced curriculum to support student learning in reading and 
writing as follows: 

Candidates use foundational knowledge to design or implement an integrated, 
comprehensive and balanced curriculum as indicated in the following: 

o Candidates explain how the reading and writing curriculum is related to local, 
state, national, and professional standards; 

o Candidates implement the curriculum based on students’ prior knowledge, world 
experiences, and interests; 

o Candidates evaluate the curriculum to ensure that instructional goals and 
objectives are met; and  

o Candidates plan with other teachers and personnel in designing, adjusting, and 
modifying the curriculum to meet students’ needs in traditional print, digital, and 
online contexts. 

Candidates use appropriate and varied instructional approaches, including those that 
develop word recognition, language comprehension, strategic knowledge, and reading-
writing connections as indicated in the following: 

o Candidates select and implement instructional approaches based on evidence-
based rationale, student needs, and purposes for instruction; 

o Candidates differentiate instructional approaches to meet students’ reading and 
writing needs in all content areas; 

o Candidates implement and evaluate instruction in each of the following areas as 
appropriate: concepts of print, phonemic awareness, phonics, vocabulary, 
comprehension, fluency, critical thinking, motivation, and writing. 

o Candidates incorporate traditional print, digital, and online resources as 
instructional tools to enhance student learning; and 

o Candidates adapt instructional approaches and materials to meet the language-
proficiency needs of English learners. 

Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from 
traditional print, digital, and online resources as indicated in the following: 

o Candidates guided by evidence-based rationale, select and use quality traditional 
print, digital, and online resources; 

o Candidates identify the resources necessary to build an accessible, multilevel, and 
diverse classroom library including traditional print, digital, and online resources; 
and 



 4 

o Candidates demonstrate knowledge about various materials and their uses across 
all levels P-12. 

3. Candidates use a variety of assessment tools and practices to plan and evaluate 
effective reading and writing instruction as follows: 

Candidates understand types of assessment and their purposes, strengths, and limitations 
as indicated in the following: 

o Candidates demonstrate an understanding of established purposes for assessing 
student performance, including tools for screening, diagnosis, progress 
monitoring, and measuring outcomes; 

o Candidates describe strengths and limitations of a range of assessment tools and 
their appropriate uses; 

o Candidates recognize the basic technical adequacy of assessments (e.g., 
reliability, content and construct validity); and 

o Candidates explain district and state assessment frameworks, proficiency 
standards, and student benchmarks. 

Candidates select, develop, administer, and interpret assessments, both traditional print 
and electronic, for specific purposes as follows: 

o Candidates select or develop appropriate assessment tools to monitor student 
progress and to analyze instructional effectiveness; 

o Candidates administer classroom and school-based assessments using consistent, 
fair, and equitable assessment procedures; 

o Candidates interpret and use assessment data to analyze individual, group, and 
classroom performance and progress; and 

o Candidates collaborate with other teachers and personnel to discuss interpretation 
of assessment data and their uses in responding to student needs and strengths. 

Candidates use assessment information to plan and evaluate instruction as indicated in 
the following: 

o Candidates use assessment data to plan instruction systematically and to select 
appropriate traditional print, digital, and online reading resources; 

o Candidates use assessment data to evaluate students’ responses to instruction and 
to develop relevant next steps for teaching; 

o Candidates interpret patterns in classroom and individual students’ data; and 
o Candidates collaborate with other professionals to modify instruction and to plan 

and evaluate interventions based on assessment data. 

Candidates communicate assessment results and implications to a variety of audiences as 
indicated in the following: 

o Candidates communicate assessment purposes and a summary of results to 
appropriate audiences (i.e., student, parents or guardians, colleagues, and 
administrators); and 

o Candidates use assessment data and student work samples to discuss relevant 
implications and goals for reading and writing instruction. 
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4.  Candidates create and engage their students in literacy practices that develop 
awareness, understanding, respect, and valuing of differences in our society as 
follows: 

Candidates recognize, understand, and value the forms of diversity that exist in society 
and their importance in learning to read and write as indicated in the following: 

o Candidates demonstrate an understanding of the ways in which diversity can be 
used to strengthen a literate society, making it more productive, more adaptable to 
change, and more equitable; 

o Candidates demonstrate an understanding of the impact of urban, suburban, and 
rural environments on local culture, language, and learning to read and write; 

o Candidates demonstrate an understanding of the ways in which the various forms 
of diversity interact with reading and writing development; and 

o Candidates demonstrate an understanding of the relationship between first- and 
second language acquisition and literacy development. 

Candidates use a literacy curriculum and engage in instructional practices that positively 
impact students’ knowledge, beliefs, and engagement with the features of diversity as 
indicated in the following: 

o Candidates assess the various forms of diversity that exist in students as well as in 
the surrounding community; 

o Candidates provide differentiated instruction and instructional materials including 
tradition print, digital, and online resources that capitalize on diversity; 

o Candidates provide instruction and instructional materials that are linked to 
students’ backgrounds, and facilitate a learning environment in which differences 
and commonalities are valued (e.g., use of literature that reflects the experiences 
of marginalized groups and the strategies they use to overcome challenges); and 

o Candidates provide instruction and instructional formats that engage students as 
agents of their own learning. 

Candidates develop and implement strategies to advocate for equity as indicated in the 
following: 

o Candidates provide students with linguistic, academic, and cultural experiences 
that link their communities with the school; 

o Candidates advocate for change in societal practices and institutional structures 
that are inherently biased or prejudiced against certain groups; and 

o Candidates demonstrate how issues of inequity and opportunities for social justice 
activism and resiliency can be incorporated into the literacy curriculum. 

5.  Candidates create a literate environment that fosters reading and writing by 
integrating foundational knowledge, instructional practices, approaches and 
methods, curriculum materials, and the appropriate use of assessments as follows: 

Candidates design the physical environment to optimize students’ use of traditional print, 
digital, and online resources in reading and writing instruction as indicated in the 
following: 
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o Candidates arrange their classrooms to provide easy access to books, other 
instructional materials, and specific areas designed for a variety of individual, 
small group and whole-class activities; and 

o Candidates modify the arrangements to accommodate students’ changing needs. 

Candidates design a social environment that is low-risk, includes choice, motivation, and 
scaffolded support to optimize students’ opportunities for learning to read and write as 
indicated in the following: 

o Candidates demonstrate a respectful attitude forward all learners and understand 
the roles for choice, motivation and scaffolded support in creating low-risk and 
positive social environments; 

o Candidates model and teach students routines for establishing and maintaining 
positive social environments (e.g., appropriate ways to interact with each other 
and adults); and 

o Candidates create supportive environments where English learners are encouraged 
and given many opportunities to use English. 

Candidates use routines to support reading and writing instruction (e.g., time allocation, 
transitions from one activity to another, discussions and peer feedback) as indicated in 
the following: 

o Candidates understand the role of routines in creating and maintaining positive 
learning environments for reading and writing instruction using traditional print, 
digital and online resources; and 

o Candidates create and use routines to support instructional and social goals (e.g., 
regular steps for sharing and responding to stories, formats for reporting, and 
efficient transitions among activities, spaces and online resources). 

Candidates use a variety of classroom configurations (i.e., whole class, small group, 
and individual) to differentiate instruction as indicated in the following: 

o Candidates use evidence-based rationale to make and monitor flexible 
instructional grouping options for students; 

o Candidates model and scaffold procedures so students learn to work 
effectively in a variety of classroom configurations and activities; and 

o Candidates use various practices to differentiate instruction (e.g., cooperative 
learning, literature circles, partner work and research/investigation groups). 

6.  Candidates recognize the importance of, demonstrate, and facilitate professional 
learning and leadership as a career-long effort and responsibility as follows: 

Candidates demonstrate foundational knowledge of adult learning theories and related 
research about organizational change, professional development, and school culture as 
indicated in the following: 

o Candidates demonstrate awareness of the factors that influence adult learning, 
organizational change, professional development, and school culture. 
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Candidates display positive dispositions related to their own reading and writing, the 
teaching of reading and writing, and pursue the development of individual professional 
knowledge and behaviors as indicated in the following: 

o Candidates display reading and writing behaviors and serve as a model to 
students; 

o Candidates promote student appreciation of the value of reading traditional print, 
digital, and online resources in and out of the school; 

o Candidates join and participate in professional literacy organizations; symposia, 
conferences, and workshops; 

o Candidates work collaboratively and successfully with families, colleagues, and 
community members to support students’ reading and writing; 

o Candidates demonstrate effective use of technology for improving student 
learning; 

o Candidates identify specific questions and goals about the teaching of reading and 
writing and plan specific strategies for finding answers to questions; and  

o Candidates implement plans and use results for their own professional growth. 

Candidates understand and influence local, state, or national policy decisions as 
indicated in the following: 

o Candidates are informed about important professional issues; and 
o Candidates advocate with various groups (e.g., administrators, school boards, and 

local, state and federal policymaking bodies) for needed organizational and 
instructional changes to promote effective literacy instruction. 

 
Delivery System 
 
CSRA RESA will deliver a sequential hybrid endorsement program that consists of three courses which 
will include an integrated, diverse approach.  Program design will allow for completion of the K-12 
Reading Endorsement within a one-year time span and contain both in class and out of class meetings.  
Candidates may audit one course within the program if they have taken a K-12 Reading Endorsement 
course through an outside accredited agency.  They must complete ¾ of the program through CSRA 
RESA for our agency to recommend the Endorsement. The RESA reading facilitator must receive the 
course transcript and syllabus verifying program requirements have been met. 
 
The local school system administrators will identify and recommend candidates for the CSRA RESA K-
12 Reading Endorsement.  Those who are interested in taking the Endorsement must complete the CSRA 
RESA K-12 Reading Endorsement application, which requires verification and recommendation from a 
building-level and central office administrator. The CSRA RESA K-12 Reading Endorsement application 
can be found at the end of this handbook. 
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K-12 Reading Endorsement Program Course-of-Studies Sequence 
The courses offered in the Reading Endorsement Program include the following required sequence.  
Syllabi and Course Work for all courses are included in this document. 
 

 
Course 1 –– Bridging Foundations Between Decoding and Fluent Reading and Writing for Diverse 
Learners 
 

Bridging Foundations Between Decoding and Fluent Reading and Writing for Diverse Learners 
emphasizes the traditions, theories, practices, and developments in literacy that have evolved 
from an extensive history of research and practice. Through this course, candidates will examine 
how particular theories of literacy impact the practices of teaching reading and writing in the 
classroom and will become familiar with the components of a strong reading program. 

 
Course 2 –– Deep Reading Interventions for Diverse Learners 
 
Deep Reading Interventions for Diverse Learners will explore types of reading problems, 
diagnostics and problem solving associated with each of the five big ideas of reading. Candidates 
will administer reading assessments and use results to develop literacy instruction. This course 
includes a 20-hour practicum. 
 
Prerequisite:  Bridging Foundations Between Decoding and Fluent Reading and Writing for 
Diverse Learners 
 
 
Course 3 – Moving Learning through Reading and Writing for Diverse Learners 
 
Moving Learning through Reading and Writing for Diversity extends competencies developed 
during the first and second courses of the reading endorsement. Candidates will extend and 
expand knowledge of reading and writing problems in the classroom and will implement 
principles, practices, and applications of reading and writing instruction across the content areas. 
Through a focus on current research, issues, and approaches to literacy instruction, candidates 
will develop and implement strategies for meeting the needs of learners through differentiated 
classroom practices.  
 
Prerequisites:   Bridging Foundations Between Decoding and Fluent Reading and Writing 
for Diverse Learners; Deep Reading Interventions for Diverse Learners 
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Syllabi and Course Work Per Course: 
 

CSRA RESA Reading Endorsement 
Bridging Foundations Between Decoding and Fluent Reading and Writing for 

Diverse Learners 
   

Instructors:   

Office:  Fax: 
 

Telephone:   
 

Class Hours: 

E-Mail Addresses:  
 

Class Meetings:  
   

   
Conceptual Framework  

   
To be knowledgeable is to have an understanding of the academic content expected of educated 
people.  Endorsement and Certification Programs at CSRA RESA are designed to ensure that 
candidates are knowledgeable professionals who possess both theoretical and practical 
knowledge in the field of study chosen by the candidate. Candidates in CSRA RESA 
Endorsement Programs have the prerequisite of presenting evidence of a strong undergraduate 
academic foundation accompanied by successful teaching experience. Endorsement program 
knowledge is constructed upon this foundational knowledge.  For all CSRA RESA candidates to 
be knowledgeable means completing and being proficient in concentrated study in the 
endorsement field of study in which the candidate chooses to specialize.  
 
I. Course Description  
 
Bridging Foundations Between Decoding and Fluent Reading and Writing for Diverse Learners 
emphasizes the traditions, theories, practices, and developments in literacy that have evolved 
from an extensive history of research and practice. Through this course, candidates will examine 
how particular theories of literacy impact the practices of teaching reading and writing in the 
classroom and will become familiar with the components of a strong reading program. 
 
II.  Rationale 
  
The purpose of The Reading Endorsement Program is to prepare candidates to meet the reading 
needs of all students in the classroom.  The curriculum is built upon current research and 
research-based practices that enable teachers to engage students in the vital, dynamic, and 
interactive process of constructing meaning from text. This program is structured to provide 
candidates with a solid understanding of the theory and practice of quality reading instruction as 
well as an understanding of the nature of the reading process, the reading initiatives, and the 
correction reading difficulties. Candidates also learn strategies to connect reading and writing to 
improve students' overall performance in literacy. Candidates learn how to evaluate school 
needs, organize reading instruction, and provide effective professional development in reading. 
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The Reading Endorsement Program offered by CSRA RESA is a significant and an essential 
component in the help, training, and support teachers and administrators in member systems 
receive to meet the reading needs of their students.  
 
III.  Required Textbooks 
 
Tompkins, Gail E. Literacy for the 21st Century: A Balanced Approach. Boston, MA: Allyn & 
Bacon, 2010. Print. 
 
Cappello, M., & Moss, B. (2010). Contemporary readings in literacy education. Los Angeles: 
SAGE.  
 
IV. Course Objectives and Outcomes  
 
The program content of the Reading Endorsement is derived from the International Reading 
Association's Standards for Reading Professionals- Revised 2010 and is aligned to the Georgia 
Professional Standards Commission Standards for Education Preparation Programs (505-3-.96 
READING ENDORSEMENT PROGRAM). 
 
Course Objectives: 
 
Candidates will be able to:  

• Evaluate major theories and empirical research that describe the cognitive, linguistic, 
motivational, and sociocultural foundations of reading and writing development, 
processes, and components, including word recognition, language comprehension, 
strategic knowledge, and reading–writing connections. 

 
• Analyze the historically shared knowledge of the profession and changes over time in the 

perceptions of reading and writing development, processes, and components. 
 

• Evaluate the role of professional judgment and practical knowledge for improving all 
students’ reading development and achievement. 

 
• Utilize foundational knowledge to design or implement an integrated, comprehensive, 

and balanced curriculum. 
 

• Explore and implement appropriate and varied instructional approaches, including those 
that develop word recognition, language comprehension, strategic knowledge, and 
reading–writing connections. 

 
• Explore and evaluate a wide range of texts (e.g., narrative, expository, and poetry) from 

traditional print, digital, and online resources. 
 

• Recognize, understand, and value the forms of diversity that exist in society and their 
importance in learning to read and write. 

 
• Implement a literacy curriculum and engage in instructional practices that positively 

impact students’ knowledge, beliefs, and engagement with the features of diversity. 
 

• Develop and implement strategies to advocate for equity. 
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• Demonstrate foundational knowledge of adult learning theories and related research 

about organizational change, professional development, and school culture. 
 

• Display positive dispositions related to their own reading and writing and the teaching of 
reading and writing, and pursue the development of individual professional knowledge 
and behaviors. 

 
• Participate in, design, facilitate, lead, and evaluate effective and differentiated 

professional development programs. 
 

• Understand and influence local, state, or national policy decisions. 
 
Also, all candidates will connect their practices to the InTASC standards.  (Please preview 
the expectations that candidates have they connect their practices to the InTASC 
standards.) 
 
V. Instructional Methods and Activities 
     
Methods and activities for instruction include: Online text assignments, online discussion 
forums, interactive lecture, demonstration, pair-share activities, activating strategies, 
summarizing strategies, graphic organizers, group projects, case study, Internet explorations, 
individual projects, and presentations.  
 
 
VI. Evaluation and Grade Assignment  
 
The final grade in this course will include the instructor’s evaluation or instructors’ evaluations 
of online forum discussions, online text assignments, book reviews, design and implementation 
of reading strategies, presentations on an issue/current trend in reading instruction, and a 
professional presentation. A required field experience and clinical practice is embedded into the 
course. Students are expected to attend class, keep up with assigned readings of text and articles, 
and participate in discussions and group work. Attendance and online participation are 
mandatory. 
 
Grading:        
Online Assignments and Discussion Posts  50 points 

 
Presentations  10 points 

 
Culminating Task/Graphic Organizer of the Pillars of Reading 
 
Key Assessment/Clinical Practicum (Time Log, Plan and 
Reflection, and Presentation) 

15 points 
 
 
25 points  

  
  
  
Candidates will be expected to achieve a minimum of an 85 points mastery level for each 
course.  On a scale of 1 to 100, candidates must achieve a numeric average of 85 or above 
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(which is equivalent to a letter grade of B or above.) Class attendance is mandatory. Online 
participation is a requirement for successful class attendance.  
   
 
VII. Class Schedule 
 
Module 1- Face-to-Face/Getting Started 
Review Reading Endorsement Candidate 
Handbook and the course syllabus 

 

Introduction to Canvas and InTASC Standards 
Expectations and Training 

InTASC PowerPoint and Documents 

Reading Rockets  Reading Pillars Pre-Assessments 

Article: “When Older Students Can’t Read”   Article  

Session 2- Online 
Online Assignment-  
 
Reading and Writing Processes - 
GRAPHIC ORGANIZER  
 

• Tompkins: Chapter 2 
• Article from Cappello, page 86 

Online Assignment-  
 
Phonological Awareness –  
VIDEO DISCUSSION  
 
 
 

• Article from Cappello, page 103 
• Tompkins: Chapters 1 and 5 
• Reading Rockets PA Post-Assessment  
 
 

Online Assignment-  
 
Phonics or Word Study –  
PAPER  
 
 
 
 
 

• Article from Cappello, page 97 
• Tompkins: Chapter 5 
• Article: “Everything You Wanted to Know 

About Phonics But Were Afraid to Ask”  
• Reading Rockets Phonics/Word Study 

Post-Assessment  
 

Online Assignment-  
 
Spelling – 
POWERPOINT 

• Article from Cappello, page 115 
• Tompkins: Chapter 5  
• Reading Rockets Spelling Post-Assessment  

Session 3- Online 
Online Assignment-  
 
Fluency –  
VIDEO DISCUSSION  
 
 
 

• Tompkins: Chapter 6 
• Article from Cappello Page 125 
• Article: “Implementing Readers Theater As 

An Approach to Classroom Instruction” 
• Reading Rockets Fluency Post-Assessment  
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Online Assignment-  
 
Vocabulary – 
BOOK ASSIGNMENT  
 
 
 
 
 
 
 
 
 
 

• Tompkins: Chapter 7 
• Article from Cappello, page 137 
• Mrs. Wordsmith website 
• Improving Student Vocabulary video 
• Article from Reading Rockets – “Best 

Practices for ELLs Vocabulary Instruction”  
• Reading Rockets Vocabulary Post-

Assessment  
 
 

Online Assignment-  
 
Comprehension – 
PAPER or POWERPOINT  
 
 
 

• Tompkins: Chapters 8 and 9 
• Articles from Cappello, pages 171 and 181  
• Reading Rockets Comprehension Post-

Assessment  
 

Online Assignment-  
Motivation and Engagement –  
CHOICE BOARD/INTEREST 
INVENTORY/GOAL SETTING 
 

• Tompkins: Chapter 8 
• Article: “Inviting Reluctant Adolescent 

Readers Into Literacy Club…” 
 

Session 4- Face-to-Face 

Motivation/Engagement Presentations  

Binders   

Breakout Sessions/Make and Takes • Tompkins: Chapters 10 and 11, Part 4  

Introduction of Clinical Practicum (Key 
Assessment)/Review Rubric/Time Log 

 

Start Plan for Clinical Practicum  

Session 5- Online 
Online Assignment – 
 
Technology 
ANNOTATED BIBLIOGRAPHY 
 

• Tompkins: New Literacies 
• Article: “Picture Books and Digital World” 
• Article: “E-Books and Audio Books” 

Session 6- Online 
Online Assignment- 
 
Critical Literacy- 
HANDOUT/FLYER/BROCHURE, etc. 

• Tompkins: Chapter 1 
• Article: “Teaching Critical Literacy” 
• Critical Literacies Video 
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VIII. Class Policies  
   
Students are expected to do the following: 

• to attend face-to face class sessions and meet all online expectations,  
• to keep up with assigned readings of texts and articles, complete assignments, and 
• to participate in face-to-face and online discussions, as well as group work. 

 
  
 
IX. Instructions for Course Requirements  
 
All assignments will be submitted using the online learning management system. Detailed 
directions for assignments are available online.  

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Session 7 – Online : Pulling it all together (Culminating Task) 
Online Assignment- 
Thinking Maps – 
GRAPHIC REPRESENTATION  

• Article: “What Are Thinking Maps” 
• Thinking Maps Video 

Session 8- Face-to-Face 

Pillar Plan Outcome Presentation  

Critical Literacies Handouts  

Binders 
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X. Online Text Assignments and Discussion Posts Rubric 

 
Levels of Reflection for Online Text Assignments and 

Discussion Posts 

 Exemplary Proficient Needs Development 

Narrate 

Responds to the 
prompt using clear 
terms; elaborates on 
details related to facts 
or feelings.  

Responds to the 
prompt using clear 
terms; gives some 
details related to facts 
or feelings. 

Responds to the 
prompt using clear 
terms.  

Analyze 

Able to analyze 
information and 
connect with prior 
knowledge; 
demonstrates 
awareness of issues in 
reading education 

Able to connect to 
prior knowledge; 
demonstrates 
awareness of issues in 
reading education 

Able to identify 
connections to issues 
in reading education 

Synthesize 

Able to clearly 
explain information 
and give insights on 
how it will impact 
pedagogical practice 
and instruction for 
students. 

Able to clearly 
explain information 
and give insights on 
how it will impact 
instruction for 
students. 

Able to state what 
personal learning 
occurred as a result of 
the information 
gained. 

Setting Future 
Goals/ Application 

for a teacher of 
reading 

Able to identify how 
information can be 
used in working with 
students and articulate 
goals and future plans 
for implementing 
information while 
working with 
students. 

Able to identify how 
information can be 
used in working with 
students. 

Does not identify how 
information can be 
used in working with 
students. 
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Reading and Writing Processes Graphic Organizer 
 

 
 

• Readings: 

 
o Supplemental Resources –  

Connecting Reading and Writing https://youtu.be/uolL063Y90U  
 

• Assignment Description – Design a creative graphic organizer that displays your knowledge 
of the reading and writing processes. Include a reflection of why understanding the reading 
and writing processes is important. Submit your graphic organizer and your reflection in 
Canvas.  
 

• This assignment is worth 5 points.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

o Required –  
Tompkins—Chapter 2 — “The Reading and Writing Processes”  
 
Article from Cappello—page 86 — “What Can I Say Besides Sound It Out” 
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Phonological Awareness Skills Chart 
 

 
 

• Readings: 

 
o Supplemental Resources –  

Phonological and Phonemic Awareness 
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-
and-phonemic-awareness-introduction 
 
Read Naturally 
https://www.readnaturally.com/research/5-components-of-reading/phonological-
awareness 
 

• Assignment Description –  
Candidates will create a chart that includes the phonological awareness skills, descriptions of 
each skill, and examples of the skill. 
 
A blank chart is included if a candidate chooses to use. 

 
Post-Test and Reflection- Take the post-test on Reading Rockets and write a short reflection on 
how phonological awareness is relevant to the grade that you teach. 

 
• This assignment is worth 5 points.  
 
 
 
 
 

 

o Required –  
Tompkins— Chapter 1—  pages 11-14; Chapter 5— pages 142-155 – “Cracking the 
Alphabetic Code”  
 
ELL Instructional Support— page 152 
 
Article from Cappello—  pages 103-107 –“Phonemes in Use” 
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Phonics Paper 
 

 
 

 
• Assignment Description –  
Knowing how to decode a word is part of learning new words and adding to our vocabulary. 
Teaching students how to do a morphemic analysis is difficult. Since much of phonics is 
associated with early learning, how do we adapt phonics instruction when working with 
adolescents? Explain how you teach decoding to your students and what results have been most 
successful. Please be specific and discuss instructional strategies, resources, interventions, etc. 
that support phonics instruction.    

 
Take the Phonics post-test on Reading Rockets and write a short reflection. 
http://www.readingrockets.org/teaching/reading101-course/modules/phonics/phonics-post-test  

 
 

• This assignment is worth 5 points.  
 
 
 
 
 
 
 
 
 

• Readings: 
o Required –  

Tompkins— Chapter 5— pages 155 -166 – “Phonics” 
  

Article from Cappello— pages 97-102 – “Helping Children Link Sound to Print” 
 

Article – “Everything You Wanted To Know About Phonics But Were Afraid to 
Ask” by Steven A. Stahl, Ann M. Duffy-Hester, and Katherine A. Dougherty  

 
o Supplemental Resources –  

Phonics Continuum https://youtu.be/Q7He3DHJF40 
  

Read Naturally article on Phonics  
https://www.readnaturally.com/research/5-components-of-reading/phonics 
ELL Instructional Support – Phonics for English Learners? 
http://www.readingrockets.org/blogs/shanahan-literacy/phonics-english-learners 
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Spelling PowerPoint 
 

 
• Readings: 

 
 

• Assignment Description –  
Candidates will design a PPT explaining the components of spelling instruction. For example, 
they will discuss analyzing writing to discover spelling patterns, stages of spelling development, 
and strategies for teaching spelling. The candidates should also research and share the pros/cons 
of spelling tests.  

 
Take the Spelling post-test on Reading Rockets and write a short reflection. 

o http://www.readingrockets.org/teaching/reading101-
course/modules/spelling/spelling-post-test  

 
• This assignment is worth 5 points.  
 
 
 
 
 
 
 
 
 
 
 

 

o Required –  
Tompkins— Chapter 5—pages 156 -179 – “Spelling”  
 
ELL Instructional Support – pages 170-171 
 
Article from Cappello – pages 115-124 – “Bridge Between Decoding and Reading 
Comprehension”  
 

o Supplemental Resources –  
* Review article and watch the Moats video 
 
How Spelling Supports Reading - http://www.readingrockets.org/article/how-
spelling-supports-reading 
  
Read Naturally – Spelling  
https://www.readnaturally.com/research/5-components-of-reading/spelling  
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Fluency Video Discussion (Flipgrid) 
 

 
• Readings: 

 
o Supplemental Resources –   

Video- Fluency:  
http://www.readingrockets.org/teaching/reading-basics/fluency 
 
Read Naturally article on Fluency: 
https://www.readnaturally.com/research/5-components-of-reading/fluency 

• Assignment Description –  
The candidates will choose a reader’s theater or poem for their students to practice at least three 
times. Candidates will create a Flipgrid video discussion where each candidate will explain how 
doing this fluency activity impacted his or her students.  
Suggested questions are as follows: 

o Do you think the fluency activity is effective, why/ why not?  
o Did your students show a difference in reading by day 3?  
o How could you make this process a part of your instruction? 

 
*Each candidate will have to respond to a peer’s video discussion post. 
https://flipgrid.com/ 
Post-Test & Reflection- Take the post-test on Reading Rockets and write a short reflection. 

 
• This assignment is worth 5 points.  

o Required –  
Tompkins— Chapter 6— pages 182-212—  “Developing Fluent Readers and 
Writers” 
  
ELL Instructional Support—  pages 201,202 
 
Article from Cappello—  pages 125-129 –“Developing Reading Fluency with 
Repeated Reading” 
 
Article “Implementing Readers Theatre as an Approach to Classroom Fluency 
Instruction” by Chase Young & Timothy Rasinski 
http://www.swprsc.org/pages/uploaded_files/RT.Fluency.Readers_Theater.Young.Ra
sinski.9.09.pdf 
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Vocabulary Book Assignment 
 

 
• Readings 

o Required –  
Tompkins—  Chapter 7—  pages 216-247 – “Expanding Academic Vocabulary” 
  
Article from Cappello— pages 137-144 – “Nine Things Every Teacher Should Know 
About Words and Vocabulary Instruction” 
  
Mrs. Wordsmith Research— https://www.mrswordsmith.com/pages/narrativeresearch 
 
Video—  Improving Student Vocabulary 
https://www.teachingchannel.org/video/improving-student-vocabulary 
 
**ELL Instructional Support – Best Practices for ELLs: Vocabulary Instruction 
http://www.readingrockets.org/article/best-practice-ells-vocabulary-instruction 
 

o Supplemental Resources  
Vocabulary Instruction Video - https://youtu.be/ltSJtcoOLf0 
 
Article “Doing it Differently: Tips for Teaching Vocabulary” by Rebecca Alber 
 
Article “The Art and Science of Teaching/Six Steps to Better Vocabulary Instruction” 
by Robert J. Marzano  
 
Read Naturally – Vocabulary Article: https://www.readnaturally.com/research/5-
components-of-reading/vocabulary  

 
• Assignment Description –  

Candidates will choose a mentor text appropriate for their grade level and complete a 
vocabulary tier chart. They will brainstorm ways that they can teach these vocabulary words 
to readers who are being initially exposed to the text.  Suggested texts are The Boy Who 
Loved Words, Max's Words, and The Word Collector. 
 
 
Take the Vocabulary post-test on Reading Rockets and write a short reflection. 

o http://www.readingrockets.org/teaching/reading101-
course/modules/vocabulary/vocabulary-post-test  

 
• This assignment is worth 5 points. 
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Comprehension Strategies 

 

 
 

• Readings: 

 
o Supplemental Resources–   

Article from Cappello—  pages 181-192— “Scaffolding Students’ Comprehension of 
Text” 
 
Video— http://www.readingrockets.org/teaching/reading101-
course/modules/comprehension-introduction 
  
Read Naturally— Comprehension— 
 https://www.readnaturally.com/research/5-components-of-reading/comprehension 
 

• Assignment Description – Paper or PPT – Candidates will use the above assigned readings 
and research Marzano’s Instructional (Reading) Strategies document on how to apply the 
strategies to comprehension instruction.  Then the candidates will reflect on which 
strategies/practices will be most impactful to build comprehension before, during, and after 
reading with the students you teach. 
 
Post-Test and Reflection- Take the post-test on Reading Rockets and write a short 
reflection. 
 

• This assignment is worth 5 Points. 
 
 
 
 
 
 
 
 

 
 

o Required –  
Tompkins—  Chapter 8—  pages 250-278;  Chapter 9—  pages 290-320 
  
ELL Instructional Support—  pages 278-280 
 
Article from Cappello—  pages 171-179—  “What Every Teacher Needs to Know 
About Comprehension”  
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Motivation/Engagement  

Choice Board, Interest Inventory, or Goal Setting 
 

 
• Readings: 

Reading Motivation: What the Research Says 
http://www.readingrockets.org/article/reading-motivation-what-research-says 
  
Teacher Practices that Impact Reading Motivation  
http://www.readingrockets.org/article/teacher-practices-impact-reading-motivation 
  
Literacy Instruction Videos – Motivating Students to Read 
https://youtu.be/BPTCgxfcsjI  

 
• Assignment Description –  

Each candidate will share his or her creation at the next face-to-face session (3-5 minutes per 
candidate).  Each will be asked to provide a copy for all classmates. 

 
• This assignment is worth 10 points. 

The presentation of the assignment at the face-to-face meeting is worth 5 points. 
o Total assignment is worth 15 points.  

 
 
 
 
 
 
 
 
 
 
 

 
 
 

o Required –  
Tompkins—  Chapter 8—  pages 281-286 – Motivation 
   
Article – “Inviting Reluctant Adolescent Readers Into the Literacy Club: Some 
Comprehension Strategies to Tutor Individuals or Small Groups of Reluctant 
Readers” by Elizabeth Ambe  

 
o Supplemental Resources –  

Choice Board/Interest Inventory/Goal Setting – Choose one of the three to create and use with 
your students.  Each of the three strategies promote self-efficacy, motivation, and engagement.  
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Clinical Practicum: Putting Pedagogy into Practice 

 
Clinical Practicum 
The Clinical Practicum includes 20 hours of planning, teaching, and reflecting. 
• Readings 

• Assignments 

o Time Log (provided) 
o Reflection   

§ Each candidate will reflect on all activities.  
o Presentation   

§ During the last face-to-face meeting, each candidate will present using PPT, SWAY, 
Prezi, Glogster, PowToon, or another presentation software that is approved by the 
instructor. 

§ Include in the presentation the following: 
• What was implemented 
• What implementation looked like in daily practice (photos or video clip if 

needed) 
• How implementation impacted students 
• How implementation will influence future reading and writing instruction  
• An artifact (one pager) for the audience 

 
• This assignment is worth 25 points. The rubric is attached. 

o All class readings are required. 

 

Each candidate will choose both a fictional text and a nonfictional text. The candidate will create 
activities for the pillars of reading and writing based on each text. Lesson foci will be dependent upon 
the grade-level the candidate serves.  
 

PK-3 4th -12th 
Phonological Awareness 
Phonics 
Vocabulary 
Comprehension 
Fluency 
Writing 

Phonics/Word Study 
Vocabulary 
Comprehension 
Fluency 
Motivation/Engagement 
Writing 

 
Each candidate will create text-based activities for each pillar of reading. Each candidate will 
implement his or her activities over the next few weeks, applying what he or she has learned. 
 
REQUIREMENTS: 

o 20 Hours of planning, teaching, and reflecting  
§ 10 Hours for Fiction Text 
§ 10 Hours for Nonfiction Text  
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Reading Endorsement Time Log                   Name___________________________________ 
Date Description of Activity Duration 

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

                                                                                                                
Total 
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Proficient 

 
Developing 

 
Needs Development 

Content 
(8 points) 
 

Candidate designs and 
implements instructional 
activities centered on texts 
that engage students in the 
pillars of reading and 
writing as interrelated 
dimensions of the learning 
experience in ELA. 

Candidate designs and 
implements instructional 
activities that demonstrate 
limited understanding on 
how the pillars of reading 
and writing, centered on 
texts, are interrelated in 
the students’ learning of 
ELA. 
 
 

Candidate designs and implements 
instructional activities that do not 
demonstrate an understanding on 
how the pillars of reading and 
writing, centered on texts, are 
interrelated in the students’ 
learning of ELA. 

Reflections 
(5 pts) 

Candidate writes an in-
depth reflection on each of 
the 6 or more activities 
created and how those 
activities may influence 
future instruction. Include 
in the reflections, specific 
examples to support your 
analysis. 

Candidate writes an in-
depth reflection on 4 or 
more activities created and 
how those activities may 
influence future 
instruction. Include in the 
reflections, specific 
examples to support your 
analysis. 

Candidate writes a reflection on 2 
or more activities created and how 
those activities may influence 
future instruction. Include in the 
reflections, specific examples to 
support your explanation. 

Conventions 
and Citations 
(2 pts) 
 
 

Few to no errors that 
distract from meaning; 
sources cited correctly 
using APA or MLA style. 
 

Several errors that distract 
from meaning; problems 
citing sources in APA or 
MLA style. 

Many errors that distract from 
meaning; limited citations in APA 
or MLA style. 

Presentation 
(8pts) 

Creates and presents an 
engaging presentation that 
is focused on the audience 
and is thorough when 
addressing reading and 
writing activities 
implemented in the 
classroom, as dictated by 
the assignment. 
  
 
 

Creates and presents a 
presentation that 
adequately addresses 
reading and writing 
activities implemented in 
the classroom, as dictated 
by the assignment. 
 

Creates and presents a presentation 
that minimally addresses reading 
and writing activities implemented 
in the classroom, as dictated by the 
assignment. 
 

 
 

  
Proficient 

 
Not Evident 

Time Log  
(2) 

A time log documenting the required 20 
hours of clinical practicum is attached and 
included with the project.   

A time log is not attached and not included with 
the project.  
 
 

 
Total _________/25 points 
 
Also, each candidate must complete the InTASC Chart reflecting the impact this 
assignment has had on his or her own professional growth.  The chart is in the course 
platform.  The grade for the assignment will not be recorded until this is completed. 
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Self-Assessment for Endorsement and Instructor’s Feedback 

InTASC Standards and Key Assessment: 
__________________________________________________ 

Candidate’s Name:  _______________________________   Date:  ________________  
Instructor’s Name: _________________________ 

 
InTASC Standards 1-3:  The Learner and Learning Rating:  1 Rating: 

2 
Rating: 3 

The teacher understands how learners grow and develop, recognizing 
that patterns of learning and development vary individually within and 
across the cognitive, linguistic, social, emotional, and physical areas, 
and designs and implements developmentally appropriate and 
challenging learning experiences. 

   

The teacher uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments 
that enable each learner to meet high standards 

   

The teacher works with others to create environments that support 
individual and collaborative learning and that encourage positive social 
interaction, active engagement in learning, and self- motivation. 

   

InTASC Standards 4,5:  Content Knowledge Rating: 1 Rating: 
2 

Rating: 3 

The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning 
experiences that make these aspects meaningful for learners to assure 
mastery of the content. 

   

The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and 
collaborative problem solving related to authentic local and global 
issues. 

   

InTASC Standards 6,7,8:  Instructional Practice Rating: 1 Rating: 
2 

Rating: 3 

The teacher understands and uses multiple methods of assessment to 
engage learners in their own growth, to monitor learner progress, and 
to guide the teacher’s and learner’s decision making. 

   

The teacher plans instruction that supports every student in meeting 
rigorous learning goals by drawing upon knowledge of content areas, 
curriculum, cross-disciplinary skills, and pedagogy, as well as 
knowledge of learners and the community context. 

   

The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and 
their connections and to build skills to apply knowledge in meaningful 
ways. 

   

InTASC Standards 9,10:  Professional Responsibility Rating: 1 Rating: 
2 

Rating: 3 

The teacher engages in ongoing professional learning and uses 
evidence to continually evaluate his/her practice, particularly the 
effects of his/her choices and actions on others (learners, families, 
other professionals, and the community), and adapts practice to meet 
the needs of each learner. 
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The teacher seeks appropriate leadership roles and opportunities to take 
responsibility for student learning, to collaborate with learners, 
families, colleagues, other school professionals, and community 
members to ensure learner growth, and to advance the profession. 

   

 
 
Note:  To understand the ratings and characteristics you might want to consider when you 
are rating yourself, please refer to the InTASC Model Core Teaching Standards and 
Learning Progressions for Teachers 1.0 posted in your resources. 
 
Standards 1 and 2 Pages 18-20 
Standard 3 Pages 22-23 
Standard 4 Pages 25-26 
Standard 5 Pages 28-29 
Standard 6 Pages 31-33 
Standard 7 Pages 35-37 
Standard 8 Pages 39-40 
Standard 9 Pages 42-44 
Standard 10 Pages 46-47 

 
 
Instructor’s Feedback:   
InTASC Standard 
Addressed 

Success Feedback and 
Instructional Guidance 

Intervention Feedback and 
Instructional Guidance 
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Technology Bibliography 
 

 
• Readings: 

 
• Assignment Description –  

*Share list of websites with classmates (bring to your list to class to share/binders) 
 
• This assignment is worth 5 points. 
 

 
 
 
 
 

 
 
 
 
 

o Required –  
Tompkins (New Literacies) – pages 17, 56, 98, 157, 195, 264, 372, 414 
  
Article – “Picture Books and Digital World” by Yokota 
  
Article – “E-Books and AudioBooks” by Larson  
 

o Supplemental Resources –  
Games and Education Scholar James Paul Gee on Video Games, Learning, and 
Literacy - https://youtu.be/LNfPdaKYOPI  
 
The New Literacies - http://www.readingrockets.org/article/new-literacies 

Candidates will create a bibliography of 10 websites that can be used for reading 
instruction/support. Websites must be appropriate for age/grade level and diverse student 
populations served.  
 
***Use websites with students  
**Write a reflection of how websites impacted student learning 
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Critical Literacy 

 
• Readings: 

 
• Assignment Description – Candidates will choose a culturally diverse mentor text or several 

culturally diverse texts that can be used with their current students. They will create an 
instructional plan that pulls in the pillars of reading, strategic questioning, and a writing 
component to uncover underlying messages. Candidates will also have to include how they 
will scaffold to meet the needs of all students. 
 
Each candidate will create a handout, flyer, brochure, etc., to share at the next face-to-face 
class. 
 

• This assignment is worth 5 Points. 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

o Required –  
Tompkins—  Chapter 1—  pages 9-10 
 
Article- “Teaching Critical Literacy” by Gress 
 
Video- https://www.youtube.com/watch?v=RNl7xHZXOBs 

 
o Supplemental Resources–  

Article- “Negotiating Critical Literacies” by Comber 
 
Article- “Using Read Alouds with Critical Literacy Literature in K-3 Classrooms” by Meller 

 



 31 

 
Graphic Representation on Components of Balanced Literacy Culminating Task 

  
• Readings: 

 
Assessment Description: 
Candidates will create a graphic representation, such as a Thinking Map, on the components of 
Balanced Literacy to show understanding of all the pillars of reading. 
The graphic representation may be presented as an anchor chart, on a tri-board or board, in Word 
with or without uploaded photos, or based on another method the candidate may prefer. 
Graphic Representation 
Everyone will address 

• Phonics/Word Study 
• Fluency 
• Vocabulary 
• Comprehension 

Additionally, K-3 will address Phonological Awareness. 
Additionally, 4-12 will address Motivation/Engagement 

 
Reflection: Each candidate will write a reflection about his or her current understanding of the 
Pillars of Reading. In the reflection, each candidate will include why each and all of the Pillars 
are critical for creating a reader. 
 
• This assignment is worth 15 points. 

 
 
 
 
 
 
 
 
 

 

o Required –  

Article- What are Thinking Maps?  
https://www.dvusd.org/cms/lib/AZ01901092/Centricity/Domain/1535/what-are-thinking-
maps.pdf 
Video- https://www.youtube.com/watch?v=9AOGLuDElm0 
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CSRA RESA Reading Endorsement 

   
Deep Reading Interventions for Diverse Learners 

 
   
Instructor:  Class Meetings:  

 
Office:  Class Hours:  
Telephone:   Fax: 
E-Mail Address:     
   

Conceptual Framework 
  

To be knowledgeable is to have an understanding of the academic content expected of educated 
people.  Endorsement and Certification Programs at CSRA RESA are designed to ensure that 
candidates are knowledgeable professionals who possess both theoretical and practical 
knowledge in the field of study chosen by the candidate. Candidates in CSRA RESA 
Endorsement Programs have the prerequisite of presenting evidence of a strong undergraduate 
academic foundation accompanied by successful teaching experience. Endorsement program 
knowledge is constructed upon this foundational knowledge.  For all CSRA RESA candidates to 
be knowledgeable means completing and being proficient in concentrated study in the 
endorsement field of study in which the candidate chooses to specialize.  
   
   
I.  Course Description 
  
Deep Reading Interventions for Diverse Learners will explore types of reading problems, 
diagnostics and problem solving associated with each of the five big ideas of reading. Candidates 
will administer reading assessments and use results to develop literacy instruction. This course 
includes a 20-hour practicum. 
 
Prerequisite:  Bridging Foundations Between Decoding and Fluent Reading and Writing for 
Diverse Learners 
 
II.  Rationale  
 
The purpose of the CSRA Georgia RESA Reading Endorsement is to prepare candidates to meet 
the reading needs of all students in the classroom.  The Endorsement is built upon current 
research and research-based practices that enable teachers to engage students in the dynamic, 
interactive process of constructing meaning from text. This course of study is structured to 
provide candidates with a solid understanding of the theory and practice of quality reading and 
writing instruction as well as an understanding of the nature of the reading and writing process, 
the reading initiative, and the correction of reading difficulties. Candidates also learn strategies 
to connect reading and writing to improve students’ overall performance in literacy.  Candidates 
learn how to evaluate school needs, organize reading instruction, and provide effective 
professional learning in reading. The Reading Endorsement offered by CSRA Georgia RESA is 
vital in helping teachers and administrators in member systems receive the training that they 
need to meet the reading needs of all students.  
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III.  Textbooks 
 
Beers, K. (2003). When kids can’t read: What teachers can do. Portsmouth: Heinemann.  
 
Cooper, J. D., Chard, D., & Kiger, N. D. (2006). The struggling reader: Interventions that work. 
New York: Scholastic. 
 
IV. Course Objectives and Outcomes  
 
The program content of the Reading Endorsement is derived from the International Reading 
Association’s Standards for Reading Professionals- Revised 2010 and is aligned to the Georgia 
Professional Standards Commission Standards for Education Preparation Programs (505-3-.96 
READING ENDORSEMENT PROGRAM). 
   
Course Objectives: 
Candidates will: 

• Utilize foundational knowledge to design or implement an integrated, comprehensive, 
and balanced curriculum. 

 
• Explore and implement appropriate and varied instructional approaches, including those 

that develop word recognition, language comprehension, strategic knowledge, and 
reading–writing connections. 

 
• Explore and evaluate a wide range of texts (e.g., narrative, expository, and poetry) from 

traditional print, digital, and online resources. 
 

• Implement types of assessments and their purposes, strengths, and limitations. 
 

• Select, develop, administer, and interpret assessments, both traditional print and 
electronic, for specific purposes. 

 
• Generate and utilize assessment information to plan and evaluate instruction. 

 
 

• Explain assessment results and implications to a variety of audiences. 
 

• Recognize, understand, and value the forms of diversity that exist in society and their 
importance in learning to read and write. 

 
• Implement a literacy curriculum and engage in instructional practices that positively 

impact students’ knowledge, beliefs, and engagement with the features of diversity. 
 

• Develop and implement strategies to advocate for equity. 
 

• Design the physical environment to optimize students’ use of traditional print, digital, and 
online resources in reading and writing instruction. 
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• Design a social environment that is low risk and includes choice, motivation, and 
scaffolded support to optimize students’ opportunities for learning to read and write. 

 
• Implement routines to support reading and writing instruction (e.g., time allocation, 

transitions from one activity to another; discussions, and peer feedback). 
 

• Implement a variety of classroom configurations (i.e., whole class, small group, and 
individual) to differentiate instruction. 

 
 
Also, all candidates connect their practices to the InTASC standards.  (Please preview the 
expectations that candidates have to connect their practices to the InTASC standards.) 
 
 
V. Instructional Methods and Activities   
   
Methods and activities for instruction include: Online text assignments, online discussion 
forums, interactive lecture, demonstration, pair-share activities, activating strategies, 
summarizing strategies, graphic organizers, group projects, case study, Internet explorations, 
individual projects, and presentations.  
 
VI. Evaluation and Grade Assignment 
   
The final grade in this course will include the instructor’s evaluation or instructors’ evaluations 
of online forum discussions, online text assignments, book reviews, design and implementation 
of reading strategies, presentations on an issue/current trend in reading instruction, and a 
professional presentation. A required field experience and clinical practice is embedded into the 
course. Students are expected to attend class, keep up with assigned readings of text and articles, 
and participate in discussions and group work. Attendance and online participation are 
mandatory. 
 
Grading:        
  
Online Assignments and Discussion Posts  
 
Book Review Assignment  

60 pts.  
 
15 pts 

 
Key Assessment/Clinical Practicum: ePortfolio and 
Presentation (Assessment Chart, Lesson Plans, Time Log, 
Background Information, Reflections, Work Samples, 
Summary) 

 
25 pts.  

  
 
Candidates will be expected to achieve a minimum of an 85 points mastery level for each 
course.  On a scale of 1 to 100, candidates must achieve a numeric average of 85 or above 
(which is equivalent to a letter grade of B or above.) Class attendance is mandatory. Online 
participation is a requirement for successful class attendance.  
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  VII. Class Schedule—Deep Reading Interventions for Diverse Learners  
 
Getting Started – Module 1 – Face-to-Face                                                 Readings/Activities  

Review Syllabus  

Review Assessment – teachthought.com (Assessment Graphic), 
Reading Rockets Assessment: In Depth (article and video clip) –  
http://www.readingrockets.org/teaching/reading101-
course/modules/assessment/assessment-depth  

 

Course Outline and Expectations  
Review Key Assessment/Clinical Practicum  

 

Choose group of students and tell why they were chosen (same 
gap, etc.)  
Begin Background Information Piece  

 

Module 2- Online  
Online Assignment- 
Assessment Choice – 
FLIPGRID DISCUSSION  
 
 
 
 
 

• When Kids Can’t 
Read – 
Chapter 3 

• Article: “Examples 
of Formal Reading 
Assessment Tools 
(K-12)” 

 
Online Assignment- 
Interest Inventory  - 
REFLECTION  
  

 

Online Assignment- 
Foundation Assessment  - 
3-2-1 REFLECTION 
 
 

• Article: “Early 
Reading 
Assessment: A 
Guiding Tool for 
Instruction from 
Reading Rockets”  

Online Assignment- 
Running Record  - 
GRAPHIC ORGANIZER 
 

• Article: “How to 
Take Running 
Records” 

 
Online Assignment- 
Comprehension Assessment  - 
QUOTES REFLECTION   
 

 

Online Assignment- 
“Perfect Reading Assessment”  - 
REFLECTION  

 

Online Assignment- 
Assessment Data Chart  - 
CHART OF PRE-ASSESSMENT DATA  
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(Bring to Next Class) 

Module 3- Using Data to Plan for Intervention 

Online Assignment- 
Intervention, Prevention, Remediation  - 
FLIPGRID DISCUSSION  
 

• Article: 
“Intervention vs. 
Remediation”  

• The Struggling 
Reader—  
Chapter 1  

Online Assignment- 
Critical Literacies  - 
MOTIVATION AND ENGAGEMENT BOOK REVIEW 
(Present at next class) 
 
 

 

Module 4- Face-to-Face 
Book Review Presentations  
Bring a Handout for Classmates (put in binder) 

 

Review Assessment Charts (Pre-Assessment Data) 
  
 
 
 
 
 

• 6-12 Teachers:  
When Kids Can’t Read 
If Then, Chart (p. 28) 
 

• Elementary 
Teachers: 

The Struggling Reader 
Word Recognition - 
Developmental Stages  
 (p. 55)  

Introduce Intervention Plan Template (sample) and Time Log  

Discuss the Importance of Flexible Grouping/Thoughtful 
Grouping at different levels  
 
 
 

• Article: “Classroom 
Grouping for 
Effective  
Learning” 

Module 5- Online  

Online Assignment- 
Phonemic Awareness  - 
ACTIVITY/REFLECTION  
K-3 ONLY  
 
  

• The Struggling 
Reader: 
Interventions That 
Work  
(Teaching 
Resources)   

            Chapters 2-3  
Online Assignment- 
Word  Recognition  - 
ACTIVITY/REFLECTION  
K-3 ONLY  
 
 

• The Struggling 
Reader:  
Interventions That 
Work (Teaching 
Resources)   

            Chapter 4 
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• When Kids Can’t 

Read  
            Chapters 11-12 

Online Assignment- 
Fluency  - 
ACTIVITY/REFLECTION  
K-12  
 

• The Struggling  
Reader-Chapter 6 

 
• When Kids Can’t  

Read-- 
           Chapter 10 

Online Assignment- 
Vocabulary  - 
ACTIVITY/REFLECTION  
K-12 
 
 
 

• The Struggling 
Reader- 

     Chapter 5 
 

• When Kids Can’t  
Read- 

           Chapter 9  

Online Assignment- 
Comprehension  - 
ACTIVITY/REFLECTION  
K-12 
 
 

• The Struggling 
Reader- 
 Chapter 7 

 
• When Kids Can’t  

Read- 
           Chapter 6-8 

Online Assignment- 
Writing  - 
ACTIVITY/REFLECTION  
4-12 ONLY  
 

• The Struggling 
Reader-  

           Chapter 8 

Module 6- Online 
Online Assignment- 
Post-Assessments - 
ASSESSMENT DATA CHART/REFLECTION  
  

 

Online Assignment- 
ePortfolio - 
PORTFOLIO/TIME LOG/PRESENTATION  
 
  

• Article: “Creating an 
ePortfolio Using 
Google Sites” 

Module 7 – Face-to-Face  
Present Favorite/Most Successful Intervention Activity from 
Portfolio.  
 
Bring a handout describing activity to share with classmates (add 
to binder). 
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VIII. Class Policies  
 
 Students are expected to do the following: 

• to attend face-to face class sessions and meet all online expectations,  
• to keep up with assigned readings of texts and articles, complete assignments, and 
• to participate in face-to-face and online discussions, as well as group work. 

 
 
XI. Instructions for Course Requirements 
 
All assignments will be submitted using the online learning management system. Detailed 
directions for assignments are available online.  
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XII. Online Text Assignments and Discussion Posts Rubric   

 
Levels of Reflection for Online Text Assignments and 

Discussion Posts 

 Exemplary Proficient Needs Development 

Narrate 

Responds to the 
prompt using clear 
terms; Elaborates on 
details related to facts 
or feelings.  

Responds to the 
prompt using clear 
terms. Gives some 
details related to facts 
or feelings. 

Responds to the 
prompt using clear 
terms.  

Analyze 

Able to analyze 
information and 
connect with prior 
knowledge; 
demonstrates 
awareness of issues in 
reading education 

Able to connect to 
prior knowledge; 
demonstrates 
awareness of issues in 
reading education 

Able to identify 
connections to issues 
in reading education 

Synthesize 

Able to clearly 
explain information 
and give insights on 
how it will impact 
pedagogical practice 
and instruction for 
students. 

Able to clearly 
explain information 
and give insights on 
how it will impact 
instruction for 
students. 

Able to state what 
personal learning 
occurred as a result of 
the information 
gained. 

Setting Future 
Goals/ Application 

for a teacher of 
reading 

Able to identify how 
information can be 
used in working with 
students and articulate 
goals and future plans 
for implementing 
information while 
working with 
students. 

Able to identify how 
information can be 
used in working with 
students. 

Does not identify how 
information can be 
used in working with 
students. 
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Assessment Choice Discussion (Flipgrid) 

 

 
• Required Readings 

• Assignment Description:  Candidates will share reflections on choosing effective 
assessments. Candidates will create a Flipgrid video discussion explaining their answers 
to the following questions:  
o How do you know which assessments to give?  
o What assessments do you plan to give as a result of this course? 

*Each candidate will have to respond to a peer’s video discussion post. 
  https://flipgrid.com/  
 
• This assignment is worth 3 points. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Beers:  Chapter 3— “Assessing Dependent Readers’ Needs 
Article: “Examples of Formal Reading Assessment Tools (K-12)”  

 https://education.seattlepi.com/examples-formal-reading-assessment-tools-2500.html  
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Interest Inventory Motivation Assessment/Reflection 
  

 
• Assignment Description:  Candidate will administer the reading interest inventory 
(created in course 1) to students in their chosen focus group. Candidate will write a 
reflection answering the following questions:  

o What are your students’ attitudes towards reading? 
o What did you learn about your students? 
o How will you use your students’ information for planning instruction? 
o What did you learn about using this type of assessment? 
o What changes would you make in your assessment for future use? 

 
• This assignment is worth 3 points. 
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Foundation Assessment and Reflection  

 
• Required Readings 

• Assignment Description:   
1. Candidate will assess focus group students using a foundation assessment; examples 

include, but are not limited, to  
o Quick Phonics Screener 
o Sight Word Inventory  
o San Diego Quick Assessment of Reading Ability 

2.  Candidates will reflect using the 3-2-1 Reflection Design. The reflection requirements     
are as follows: 
o 3 things this assessment told you about your students 
o 2 ideas for instructional needs based on this assessment  
o 1 thing you would change  

 
• This assignment is worth 3 points.  

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

Article:  “Early Reading Assessment: A Guiding Tool for Instruction from Reading Rockets” 
http://www.readingrockets.org/article/early-reading-assessment-guiding-tool-instruction  
 
Article: “Types of Informal Classroom-based Assessments”  
http://www.readingrockets.org/article/types-informal-classroom-based-assessment  
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Running Record  

  

 
• Required Reading 

• Assignment Description:  Candidates will administer a running records assessment to their 
focus group students. Candidates will reflect via a graphic organizer of their choice that 
includes running record assessment results and information learned about students in their 
focus group.  
 

• This assignment is worth 3 points. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

     Article: “How to Take Running Records” 
http://scholastic.ca/education/movingupwithliteracyplace/pdfs/grade4/runningrecords.pdf   
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Comprehension Assessment   

 

• This assignment is worth 3 points.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Assignment Description:  

 1.   Candidates will administer a comprehension assessment to focus group students. 
 Examples include, but are not limited to, the following: 

o Jennings Informal Reading Assessment 
o Reading passages with questions 
o QRI 

  2.  Candidates will submit a Quotes Reflection using the following guidelines: 
o Candidates will record quotes from students during assessment administration. 
o Candidates will share how students’ answers helped them analyze students’ thinking. 
o Candidates will include the quotes and explanations that reflect student thinking as 

support in their analysis. 
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Creating a “Perfect” Reading Assessment  

 
 

• This assignment is worth 3 points. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Assignment Description: Candidates will create their idea of a “perfect” reading assessment 
and administer the assessment to their focus group students. Candidates will write a 
reflection that reveals whether or not the assessment was impactful and/or yielded useful 
data. Candidates will be required to upload the assessment and reflection into the platform.  
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Assessment Data Chart 

 
  
 

 
 

• This assignment is worth 3 points. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

• Assignment Description:  Candidates will create an assessment data chart that illustrates a 
list of the assessments administered to their focus group students. The chart will display 
assessment data and information gathered from pre/post assessments for an easy comparison 
response, which will be completed at the end of course. Candidates are required to bring their 
assessment data chart to the next face-to-face meeting.  
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Intervention, Prevention, and Remediation Instruction 
Flipgrid 

 

 
 

• Required Readings 

 
• Assignment Description: Candidates will create a Flipgrid video discussing the difference 

between intervention, prevention, and remediation reading instruction.  
*Each candidate will have to respond to one peer’s video discussion post. 
https://flipgrid.com/ 
 

• This assignment is worth 5 points.  
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

 
 Cooper:  Chapter 1— “A Prevention-Intervention Framework” 
 
 Online Article:  “Post Intervention vs. Remediation” 
http://elizabethvenegas.blogspot.com/2013/12/remediation-vs-intervention-in.html 
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Critical Literacy 
Motivation and Engagement Book Review 

 

 
 

• Required Readings 

 
• Assignment Description:  Candidates will use the students’ interest inventories data to 

choose a text that is interesting and relevant to a current event, issue, trend, etc… 
Candidates will read the text before lesson and have critical thinking questions ready for 
students. Each candidate will share a summary of the text, questions developed by the teacher 
and students, and text complexity information. 
 

      Some examples of critical literacy questions: 
o What does the writer of the text want us to know? How can I check the facts in this text? 
o Why has the author portrayed the characters in a particular way? 
o What view of the world is the text presenting? 
o What kind of person, and with what interests and values, composed the text? 
o How does the text depict age, gender, and/or cultural groups? 
o Whose views are excluded in the text? 
 
(You may use this text as a mentor text to plan your activities for your intervention lessons.) 

 
• Be prepared to share your book review at the next face-to-face. Bring a one-page handout        

including all the information from above to share with classmates. 
 
• This assignment is worth 5 points.  
 
 
 
 

 
 
 

 Article from Reading Rocket: “Teacher Practices that Impact Reading Motivation” 
 
 Article:  “Critical Reading and the Importance of Questioning” 
https://www.generationready.com/critical-reading-and-the-importance-of-questioning/ 
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Intervention Instruction 
Phonemic Awareness (Pre-K – 3rd teachers only) 

 

 
 

• Required Readings 
 

 
• Assignment Description: 
 Candidate will complete the required readings and use this information to create a 
 phonemic awareness activity for the intervention group. Upload intervention plan and any 
 additional resources. 

 
 Reflection: 
o How did the lesson impact the reader? 
o Why is it important for a reader to understand phonemic awareness? 
o What would you do differently? OR What are your next steps in phonemic awareness 

instruction? 
 

• This assignment is worth 5 points.  
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

 Cooper— Chapter 2— “Oral Language” 
 

 Cooper— Chapter 3—“Phonemic Awareness”  
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Intervention Instruction 
Word Recognition 

 

 
 

• Required Readings 

 
• Assignment Description: 

Candidate will complete the required readings and use this information to create a word 
recognition activity for the intervention group. This activity should be based on student’s 
assessments and what each one needs instructionally. Upload intervention plan and any 
additional resources. 
 
Reflection: 
o How did the lesson impact the reader? 
o Why is it important for a reader to understand sounds, phonic skills, and word parts? 
o What would you do differently? OR What are your next steps in word recognition 

instruction? 
 
• This assignment is worth 5 points.  
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

Cooper— Chapter 4— “Word Recognition” 
 
Beers— Chapter 11— “Word Recognition: What’s After Sound It Out?” 
  
Beers— Chapter 12— “Spelling: From Words Lists to How Words Work” 
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Intervention Instruction 
Fluency 

 

 
 

• Required Readings 
 

 
• Assignment Description: 

Candidate will complete the required readings and use this information to create a fluency 
activity for the intervention group. This activity should be based on a student’s assessments 
and what each one needs instructionally. Upload intervention plan and any additional 
resources. 
 
Reflection: 
o How did the lesson impact the reader? 
o Why is it important for a reader to read fluently? 
o What would you do differently? OR What are your next steps in fluency instruction? 

 
• This assignment is worth 5 points.  
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

Cooper— Chapter 6— “Reading Fluency” 
 

Beers— Chapter 10— “Fluency and Automaticity”  
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Intervention Instruction 
Vocabulary 

 

 
 

• Required Readings 
 

 
• Assignment Description: 

Candidate will complete the required readings and use this information to create a vocabulary 
activity for the intervention group. This activity should be based on student’s assessments 
and what he or she needs instructionally. Upload intervention plan and any additional 
resources. 
Reflection: 
o How did the lesson impact the reader? 
o Why is it important for a reader to build their vocabulary? 
o What would you do differently? OR What are your next steps in vocabulary instruction? 

 
• This assignment is worth 5 points.  
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

Cooper— Chapter 5— “Meaning Vocabulary” 
 

Beers— Chapter 9— “Vocabulary: Figuring Out What Words Mean”  
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Intervention Instruction 
Comprehension 

 

 
 

• Required Readings 
 

 
• Assignment Description: 

Candidate will complete the required readings and use this information to create a 
comprehension activity for the intervention group. This activity should be based on student’s 
assessments and what each one needs instructionally. Upload intervention plan and any 
additional resources. 
 
Reflection: 
o How did the lesson impact the reader? 
o Why is it important for a reader to comprehend text? 
o What would you do differently? OR What are your next steps in comprehension 

instruction? 
 
• This assignment is worth 5 points.  
 
 
 

 
 

Cooper—Chapter 7— “Comprehension” 
 

Beers— Chapter 6— “Frontloading Meaning: Pre-Reading Strategies” 
 

Beers— Chapter 7— “Constructing Meaning: During-Reading Strategies” 
 

Beers— Chapter 8— “Extending Meaning: After-Reading Strategies” 
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Intervention Instruction 
Writing (4-12 only) 

 

 
 

• Required Readings 

 
     Article: “Building Stamina for Struggling Readers and Writers” by Paula Bourque  
http://www.ascd.org/publications/educational-leadership/feb17/vol74/num05/Building-Stamina-
for-Struggling-Readers-and-Writers.aspx 
 
• Assignment Description: 
 Candidate will complete the required readings and use this information to create a writing 
 activity for the intervention group. This activity should be based on student’s assessments 
 and what they need instructionally. Upload intervention plan and any additional 
 resources. 
 
        Reflection: 

o How did the lesson impact the reader? 
o Why is it important for a reader to also grow as a writer? 
o What would you do differently? OR What are your next steps in writing instruction? 

 
• This assignment is worth 5 points.  
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

      Cooper—Chapter 8— “Writing for Struggling Readers” 
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Post Assessment Requirements and Reflection  
 

 
 

• This assignment is worth 5 points. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Assignment Description:  Candidate will administer the same assessments given at the 
beginning of the course to their focus group students. Assessment results will be recorded on 
the Assessment Data Chart created in Module 2 and compared. Candidate will analyze data 
and reflect on student growth or lack thereof. Candidate will reflect using the following 
questions: 

o Based on your assessment data, what was the most impactful intervention for each 
focus group student?  

o How will this experience change your teaching practice? 
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ePortfolio (Culminating Task/Key Assessment)  

 
 

• This assignment is worth 25 points. The rubric is attached. 

• Required Readings 

 All class readings are required.  
 
 Article: Creating an ePortfolio Using Google Sites  
 
• Assignment Description:  Candidate will create an ePortfolio inclusive of: 

o Background Information of Focus Group Students 
o Interest Inventory Data with Reflections 
o Work Samples 
o Photos/Video of Lessons 
o Lesson Plans  
o Assessment Data Chart with Pre and Post Data 
o Summary/ reflection of the impacts of assessments on intervention instruction and 

outcomes 
o Time Log 

*Candidate will share favorite/most successful intervention activity from ePortfolio at the next 
face-to-face class. They will be required to create and share a handout describing the activity 
with their classmates. All handouts will be added to candidate’s reading endorsement binder.  
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Reading Endorsement Time Log                   Name___________________________________ 
Date Description of Activity Duration 

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

 
 

  

                                                                                                                
Total 
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Proficient 

 
Developing 

 
Needs Development 

Content 
(8 points) 
 

Candidate designs an 
ePortfolio that includes all the 
required artifacts, which are 
seamlessly organized in a 
logical manner. 
Artifacts are inclusive of 
students’ background 
information, assessment data, 
intervention lesson plans, 
work samples/ pictures/ 
videos, and reflections. 

Candidate designs an 
ePortfolio that includes 4 of 
the required artifacts, which 
are organized in a logical 
manner. 
 
Artifacts are inclusive of 
students’ background 
information, assessment data, 
intervention lesson plans, 
work samples/ pictures/ 
videos, and reflections. 

Candidate designs an 
ePortfolio that includes 3 of 
the required artifacts. 
 
Artifacts are inclusive of 
students’ background 
information, assessment data, 
intervention lesson plans, 
work samples/ pictures/ 
videos, and reflections. 

Summary 
Reflection 
(5 pts) 

Candidate writes an in-depth 
summary reflection on 
assessment data, intervention 
activities created, and how 
those activities impact 
students’ growth. Include in 
the reflection specific 
examples to support your 
analysis. 

Candidate writes a summary 
reflection on assessment data, 
intervention activities created, 
and how those activities 
impact students’ growth. 
Include in the reflection 
examples to support your 
analysis. 

Candidate writes a summary 
reflection on the activities 
created. Include in the 
reflection examples to support 
your explanation. 

Conventions 
and Citations 
(2 pts) 
 
 

Few to no errors that distract 
from meaning; sources cited 
correctly using APA or MLA 
style. 
 

Several errors that distract 
from meaning; problems 
citing sources in APA or 
MLA style. 

Many errors that distract from 
meaning; limited citations in 
APA or MLA style. 

Presentation 
(8pts) 

Creates and presents an 
engaging presentation that is 
focused on the audience and 
is thorough when addressing 
reading and/or writing 
intervention activities 
implemented in the 
classroom, as dictated by the 
assignment. 

Creates and presents a 
presentation that adequately 
addresses reading and/or 
writing intervention activities 
implemented in the 
classroom, as dictated by the 
assignment. 
 

Creates and presents a 
presentation that minimally 
addresses reading and/or 
writing intervention activities 
implemented in the 
classroom, as dictated by the 
assignment. 
 

 
 
 
 

  
Proficient 

 
Not Evident 

Time Log  
(2) 

A time log documenting the required 20 
hours of clinical practicum is attached and 
included with the project.   

A time log is not attached and not included with 
the project.  
 
 

Total _________/25 points 
 
 
Also, each candidate must complete the InTASC Chart reflecting the impact this 
assignment has had on his or her own professional growth.  The chart is in the course 
platform.  The grade for the assignment will not be recorded until this is completed. 
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Self-Assessment for Endorsement and Instructor’s Feedback 
InTASC Standards and Key Assessment: 

__________________________________________________ 
Candidate’s Name:  _______________________________   Date:  ________________  

Instructor’s Name: _________________________ 
InTASC Standards 1-3:  The Learner and Learning Rating:  1 Rating: 2 Rating: 3 
The teacher understands how learners grow and develop, recognizing 
that patterns of learning and development vary individually within and 
across the cognitive, linguistic, social, emotional, and physical areas, 
and designs and implements developmentally appropriate and 
challenging learning experiences. 

   

The teacher uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments 
that enable each learner to meet high standards 

   

The teacher works with others to create environments that support 
individual and collaborative learning and that encourage positive social 
interaction, active engagement in learning, and self- motivation. 

   

InTASC Standards 4,5:  Content Knowledge Rating: 1 Rating: 2 Rating: 3 
The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning 
experiences that make these aspects meaningful for learners to assure 
mastery of the content. 

   

The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and 
collaborative problem solving related to authentic local and global 
issues. 

   

InTASC Standards 6,7,8:  Instructional Practice Rating: 1 Rating: 2 Rating: 3 
The teacher understands and uses multiple methods of assessment to 
engage learners in their own growth, to monitor learner progress, and 
to guide the teacher’s and learner’s decision making. 

   

The teacher plans instruction that supports every student in meeting 
rigorous learning goals by drawing upon knowledge of content areas, 
curriculum, cross-disciplinary skills, and pedagogy, as well as 
knowledge of learners and the community context. 

   

The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and 
their connections and to build skills to apply knowledge in meaningful 
ways. 

   

InTASC Standards 9,10:  Professional Responsibility Rating: 1 Rating: 2 Rating: 3 
The teacher engages in ongoing professional learning and uses 
evidence to continually evaluate his/her practice, particularly the 
effects of his/her choices and actions on others (learners, families, 
other professionals, and the community), and adapts practice to meet 
the needs of each learner. 

   

The teacher seeks appropriate leadership roles and opportunities to take 
responsibility for student learning, to collaborate with learners, 
families, colleagues, other school professionals, and community 
members to ensure learner growth, and to advance the profession. 
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Note:  To understand the ratings and characteristics you might want to consider when you 
are rating yourself, please refer to the InTASC Model Core Teaching Standards and 
Learning Progressions for Teachers 1.0 posted in your resources. 
 
Standards 1 and 2 Pages 18-20 
Standard 3 Pages 22-23 
Standard 4 Pages 25-26 
Standard 5 Pages 28-29 
Standard 6 Pages 31-33 
Standard 7 Pages 35-37 
Standard 8 Pages 39-40 
Standard 9 Pages 42-44 
Standard 10 Pages 46-47 

 
 
Instructor’s Feedback:   
InTASC Standard 
Addressed 

Success Feedback and 
Instructional Guidance 

Intervention Feedback and 
Instructional Guidance 
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CSRA RESA Reading Endorsement   
Moving Learning through Reading and Writing for Diversity  

 
 
Instructor:  Class Meetings:  

 
Office:  Class Hours:  
Telephone:   Fax: 
E-Mail Address:     
 
I. Course Description 
 
Moving Learning through Reading and Writing for Diversity extends competencies developed 
during the first and second courses of the reading endorsement. Candidates will extend and 
expand knowledge of reading and writing problems in the classroom and will implement 
principles, practices, and applications of reading and writing instruction across the content areas. 
Through a focus on current research, issues, and approaches to literacy instruction, candidates 
will develop and implement strategies for meeting the needs of learners through differentiated 
classroom practices.  
 
Prerequisites:     Bridging Foundations Between Decoding and Fluent Reading and Writing 
for Diverse Learners; Deep Reading Interventions for Diverse Learners 
 
II.  Rationale  
 
The purpose of The Reading Endorsement Program is to prepare candidates to meet the reading 
needs of all students in the classroom.  The curriculum is built upon current research and 
research-based practices that enable teachers to engage students in the vital, dynamic, and 
interactive process of constructing meaning from text. This program is structured to provide 
candidates with a solid understanding of the theory and practice of quality reading instruction as 
well as an understanding of the nature of the reading process, the reading initiatives, and the 
correction reading difficulties. Candidates also learn strategies to connect reading and writing to 
improve students' overall performance in literacy. Candidates learn how to evaluate school 
needs, organize reading instruction, and provide effective professional development in reading. 
The Reading Endorsement Program offered by CSRA RESA is a significant and an essential 
component in the help, training, and support teachers and administrators in member systems 
receive to meet the reading needs of their students.  
 
 
III.  Textbooks 
 
Bear, D. R., Invernizzi, M., Templeton, S., Johnston, F. R., & Bear, D. R. (2016). Words their 
way: Word study for phonics, vocabulary, and spelling instruction. Boston: Pearson. 
 
Fisher, D., Frey, N., & Hattie, J. (2017). Teaching literacy in the visible learning classroom. 
Thousand Oaks, CA: Corwin Literacy. 
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IV. Course Objectives and Outcomes  
 
The program content of the Reading Endorsement is derived from the International Reading 
Association's Standards for Reading Professionals- Revised 2010 and is aligned to the Georgia 
Professional Standards Commission Standards for Education Preparation Programs (505-3-.96 
READING ENDORSEMENT PROGRAM). 
   
Course Objectives: 
Candidates will be able to: 

• Evaluate major theories and empirical research that describe the cognitive, linguistic, 
motivational, and sociocultural foundations of reading and writing development, 
processes, and components, including word recognition, language comprehension, 
strategic knowledge, and reading–writing connections. 

• Evaluate the role of professional judgment and practical knowledge for improving all 
students’ reading development and achievement. 

 
• Utilize foundational knowledge to design or implement an integrated, comprehensive, 

and balanced curriculum. 
 

• Explore and implement appropriate and varied instructional approaches, including those 
that develop word recognition, language comprehension, strategic knowledge, and 
reading–writing connections. 

 
• Explore and evaluate a wide range of texts (e.g., narrative, expository, and poetry) from 

traditional print, digital, and online resources. 
 

• Implement types of assessments and their purposes, strengths, and limitations. 
 

• Select, develop, administer, and interpret assessments, both traditional print and 
electronic, for specific purposes. 

 
• Generate and utilize assessment information to plan and evaluate instruction. 

 
• Explain assessment results and implications to a variety of audiences. 

 
• Recognize, understand, and value the forms of diversity that exist in society and their 

importance in learning to read and write. 
 

• Implement a literacy curriculum and engage in instructional practices that positively 
impact students’ knowledge, beliefs, and engagement with the features of diversity. 

 
• Develop and implement strategies to advocate for equity. 

 
• Design the physical environment to optimize students’ use of traditional print, digital, and 

online resources in reading and writing instruction. 
 

• Design a social environment that is low risk and includes choice, motivation, and 
scaffolded support to optimize students’ opportunities for learning to read and write. 
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• Implement routines to support reading and writing instruction (e.g., time allocation, 

transitions from one activity to another; discussions, and peer feedback). 
 

• Implement a variety of classroom configurations (i.e., whole class, small group, and 
individual) to differentiate instruction. 

 
Also, all candidates connect their practices to the InTASC standards.  (Please preview the 
expectations that candidates have they connect their practices to the InTASC standards. 
 
V. Instructional Methods and Activities 
     
Methods and activities for instruction include:  
Online text assignments, online discussion forums, interactive lecture, demonstration, pair-share 
activities, activating strategies, summarizing strategies, graphic organizers, group projects, case 
study, Internet explorations, individual projects, and presentations.  
 
VI. Evaluation and Grade Assignment  
 
The final grade in this course will include the instructor’s evaluation or instructors’ evaluations 
of online forum discussions, online text assignments, book reviews, design and implementation 
of reading strategies, presentations on an issue/current trend in reading instruction, and a 
professional presentation. A required field experience and clinical practice is embedded into the 
course. Students are expected to attend class, keep up with assigned readings of text and articles, 
and participate in discussions and group work. Attendance and online participation are 
mandatory. 
 
Grading:        
Online Assignments and Discussion Posts  
 
Clinical Practicum: Putting Skills Into Practice  

50 pts.  
 
25 pts 

 
Culminating Task: Literacy Improvement Plan  

 
25 pts.  

  
Candidates will be expected to achieve a minimum of an 85 points mastery level for each 
course.  On a scale of 1 to 100, candidates must achieve a numeric average of 85 or above 
(which is equivalent to a letter grade of B or above.) Class attendance is mandatory. Online 
participation is a requirement for successful class attendance. 
 
VII. Bibliography 
  

 Key Journals:  
 The Reading Teacher 

Journal of Adolescent and Adult Literacy 
Reading Research Quarterly 
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VIII. Class Schedule---Moving Learning through Reading and Writing to Diversity  
 
Getting Started – Module 1 – Face-to-Face  Readings 

Review Syllabus 
Quote for the day: “Strategy implies intent. A strategy is not an 
accident but is rather the planned means to an end.” 

 

Read the preface for the text. Turn and Talk. 
Discussion with table mates.  
Watch Video 1.1  
Watch Video 1.2/Group Work   
General Literacy Learning Practices  
Watch Video 1.3/Partner Work 

Visible Learning for 
Literacy  

 Overview of Words Their Way  Words Their Way  

 Go over the class assignments and key assessments.   

Module 2- Online   

Online Assignment- 
WTW Assessment – 
CLASROOM COMPOSITE   
 

Words Their Way- Chapter 
2 

Online Assignment- 
WTW Data Analysis – 
GROUP ORGANIZATION CHART   
   

Words Their Way- Chapter 
2 

Online Assignment- 
WTW Goal Setting – 
STUDENT GOAL CHART  
  
 

Visible Learning for 
Literacy- Chapter 1 
 
Words Their Way- Chapter 
2 

Module 3- Online   

Online Assignment- 
Describe Word Study – 
GRAPHIC ORGANIZER    
 
 

Visible Learning for 
Literacy- Chapter 2 
Words Their Way- Chapter 
3 

Online Assignment- 
 Putting Skills into Practice– 
WORD STUDY PLAN/TIME LOG/PRESENTATION 
  

Words Their Way-  
Chapters 4-8 

Module 4- Face-to-Face  

Present Favorite/Most Successful Intervention Activity from 
Portfolio  
 
Bring a handout describing activity to share with classmates (add 
to binder) 
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A. IX. Class Policies  
 
Students are expected to do the following: 

• to attend face-to face class sessions and meet all online expectations,  
• to keep up with assigned readings of texts and articles, complete assignments, and 
•  to participate in face-to-face and online discussions, as well as group work. 

 
XI. Instructions for Course Requirements  
 
All assignments will be submitted using the online learning management system. Detailed 
directions for assignments are available online.  

  
 
 

Watch video: List-Group-Label Reading Rockets video. 
Discuss: How can you use this strategy in your classroom? 

Reading Rockets Video 

Strategy Spotlight Share strategy handout.  

Module 5- Online   

Online Assignment- 
VLL Lesson Planning – 
SURFACE LEVEL LESSON 
  

Visible Learning for 
Literacy- Chapter 2 

Online Assignment- 
VLL Lesson Planning – 
DEEP LITERACY LEARNING LESSON 
  
 

Visible Learning for 
Literacy- Chapter 3 

Online Assignment- 
Explaining Near and Far Transfer – 
TEACHING FOR TRANSFER via VISUAL TOOL  
 

Visible Learning for 
Literacy- Chapter 4 

Online Assignment- 
Read and take notes – 
DETERMINING IMPACT DISCUSSION PREP 
  

Visible Learning for 
Literacy- Chapter 5 

Online Assignment- 
Literacy Improvement Plan - 
PLAN/TIME LOG/PRESENTATION  
 
  

**The template for the 
Literacy Improvement Plan 
will be similar to that of a 
School Improvement Plan. 

Module 6 – Face-to-Face   

Kahoot! Game: Show what you know about reading instruction.  

Watch Video 5.4 from Visible Learning for Literacy and discuss  

Turn to page 169 in Visible Learning for Literacy and have group 
discussions about effect sizes. 
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XII. Online Text Assignments and Discussion Posts Rubric 
 

Levels of Reflection for Online Text Assignments and 
Discussion Posts 

 Contemplating Elaborating Reacting 

Narrate 

Responds to the 
prompt using clear 
terms; Elaborates on 
details related to facts 
or feelings.  

Responds to the 
prompt using clear 
terms. Gives some 
details related to facts 
or feelings. 

Responds to the 
prompt using clear 
terms.  

Analyze 

Able to analyze 
information and 
connect with prior 
knowledge; 
demonstrates 
awareness of issues in 
reading education 

Able to connect to 
prior knowledge; 
demonstrates 
awareness of issues in 
reading education 

Able to identify 
connections to issues 
in reading education 

Synthesize 

Able to clearly 
explain information 
and give insights on 
how it will impact 
pedagogical practice 
and instruction for 
students. 

Able to clearly 
explain information 
and give insights on 
how it will impact 
instruction for 
students. 

Able to state what 
personal learning 
occurred as a result of 
the information 
gained. 

Setting Future 
Goals/ Application 

for a teacher of 
reading 

Able to identify how 
information can be 
used in working with 
students and articulate 
goals and future plans 
for implementing 
information while 
working with 
students. 

Able to identify how 
information can be 
used in working with 
students. 

Does not identify how 
information can be 
used in working with 
students. 
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Word Study Assessment 

 
 

• Required Reading 
Bear- Chapter 2- pages 23-35 - “Getting Started: The Assessment of Orthographic 
Development” 
 
ELL Instructional Support pages 46-47 
 

• Assignment Description: The candidate will give students the Word Their Way 
assessment (If he/she teaches multi classes, the teacher may just give assessment to one 
class period). The candidate will complete the classroom composite and write a reflection 
on the information gained about students based on the assessment. 
All assessment resources are found in Appendix A, pages 316-329.  
 

• This assignment is worth 5 points. 
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Word Study Student Grouping 

 

 
 

• Required Reading 
Bear- Chapter 2- pages 35-41 - “Getting Started: The Assessment of Orthographic 
Development” 
 
ELL Instructional Support pages 46-47 
 

• Assignment Description: The candidates will take their students Words Their Way 
assessment results and group their students for word study instruction. Candidate will 
share their charts and write a narrative explaining their grouping decisions and how this 
grouping will impact their word study instruction. 
 

• This assignment is worth 5 points. 
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Word Study Student Goals 
 

 
 

• Required Reading 
Bear- Chapter 2- pages 41-46 - “Getting Started: The Assessment of Orthographic 
Development” 
 
ELL Instructional Support pages 46-47 
 
Hattie- Chapter 1- pages 24-33- “Laying the Groundwork for Visible Learning for 
Literacy” 
 

• Assignment Description: Each candidate will have students create goals based on their 
word study assessment results. Each candidate will create a goals sheet to chart students’ 
goals or have them chart their own goals.  

Reflection:  
o What did you learn about your students? 
o Why is it important for them to create goals? 
o How will the goals be monitored? 

 
• This assignment is worth 5 points. 
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Word Study Graphic Organizer 

 
• Required Readings  

Hattie – Chapter 2- “Surface Literacy Learning” 
 
Bear– Chapter 3- “Organizing for Word Study” 
 

• Assignment Description: Candidates will create a graphic organizer to explain their 
thinking on word study. A candidate’s graphic organizer should answer the following: 

Ø What is word study?  
Ø Why is word study an important part of students building their vocabulary and 

reading skills? 
 

• This assignment is worth 5 points.  
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Clinical Practicum: Putting Skills into Practice  
 

 
Clinical Practicum 
The Clinical Practicum includes 10 hours of planning, teaching, and reflecting.  

 
• Required Readings  

Bear– Chapters 4-8 (Read appropriate chapter or chapters for your student groups based on 
their pre-assessments) 

 
• Assignment Description: Each candidate will create a five-day word study plan with 

activities based on readings. Each candidate will implement this plan for 10 days (using 
the same outline from the first 5 days – only changing the skills if students are ready). 
Each candidate will keep a journal of students’ performance, motivation, growth, 
struggles, etc. Each candidate will upload lessons and at least three journal entries.  

REQUIREMENTS:  
Ø 10 Hours of planning, teaching, and reflecting 
Ø Time Log (provided) 
Ø Journal  

§ Candidate will keep a journal to document instruction and reflect on 
lessons daily.  

Ø Upload all lessons and at least three journal entries.  
Ø Presentation 

§ During the next face-to-face meeting, candidate will share a strategy that 
was an intricate part of their word study instruction.  

§ Candidate will prepare a handout to share with classmates about their 
strategy.  

§ Handouts will be added to candidates’ binders.  
 

• This assignment is worth 25 points.  
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Reading Endorsement Time Log 
Name: ______________________ 
Date Description of Activity Duration 

   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   

                                                                                                                
Total 
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Proficient 

 
Developing 

 
Needs Development 

Content 
(10 points) 
 

Candidate designs and 
implements word study 
activities as interrelated 
dimensions of the learning 
experience in ELA. 

Candidate designs and 
implements word study 
activities that demonstrate 
limited understanding on 
how word study is 
interrelated in the students’ 
learning of ELA. 
 
 

Candidate designs and implements 
word study activities that do not 
demonstrate an understanding on how 
word study is interrelated in the 
students’ learning of ELA. 

Reflections 
(8 pts) 

Candidate writes an in-depth 
reflection on 3 or more 
activities created and how 
those activities may 
influence future instruction. 
Include in the reflections, 
specific examples to support 
your analysis. 

Candidate writes an in-depth 
reflection on at least 2 
activities created and how 
those activities may influence 
future instruction. Include in 
the reflections, specific 
examples to support your 
analysis. 

Candidate writes a reflection on at 
least 1 activities created and how 
those activities may influence future 
instruction. Include in the reflections, 
specific examples to support your 
explanation. 

Conventions and 
Citations 
(2 pts) 
 
 

Few to no errors that distract 
from meaning; sources cited 
correctly using APA or MLA 
style. 
 

Several errors that distract 
from meaning; problems 
citing sources in APA or 
MLA style. 

Many errors that distract from 
meaning; limited citations in APA or 
MLA style. 

Presentation 
(3 pts) 

Creates and presents an 
engaging presentation that is 
focused on the audience and 
is thorough when addressing 
a word study strategy 
implemented in the 
classroom, as dictated by the 
assignment. 
A handout is included for all 
candidates.  
 
 

Creates and presents a 
presentation that adequately 
addresses a word study 
strategy implemented in the 
classroom, as dictated by the 
assignment. 
A handout is included for all 
candidates.  
 
 

Creates and presents a presentation 
that minimally addresses a word study 
strategy implemented in the 
classroom, as dictated by the 
assignment. 
A handout is not included for all 
candidates or is not relevant to the 
assignment.  
 

 
  

Proficient 
 

Not Evident 
Time Log  

(2 pts) 
A time log documenting the required 20 hours 
of clinical practicum is attached and included 
with the project.   

A time log is not attached and not included with the 
project.  
 
 

 
Total _________/25 points 
Also, each candidate must complete the InTASC Chart reflecting the impact this 
assignment has had on his or her own professional growth.  The chart is in the course 
platform.  The grade for the assignment will not be recorded until this is completed. 
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Self-Assessment for Endorsement and Instructor’s Feedback 
InTASC Standards and Key Assessment: 

__________________________________________________ 
Candidate’s Name:  _______________________________   Date:  ________________  

Instructor’s Name: _________________________ 

InTASC Standards 1-3:  The Learner and Learning Rating:  1 Rating: 
2 

Rating: 3 

The teacher understands how learners grow and develop, recognizing 
that patterns of learning and development vary individually within and 
across the cognitive, linguistic, social, emotional, and physical areas, 
and designs and implements developmentally appropriate and 
challenging learning experiences. 

   

The teacher uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments 
that enable each learner to meet high standards 

   

The teacher works with others to create environments that support 
individual and collaborative learning and that encourage positive social 
interaction, active engagement in learning, and self- motivation. 

   

InTASC Standards 4,5:  Content Knowledge Rating: 1 Rating: 
2 

Rating: 3 

The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning 
experiences that make these aspects meaningful for learners to assure 
mastery of the content. 

   

The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and 
collaborative problem solving related to authentic local and global 
issues. 

   

InTASC Standards 6,7,8:  Instructional Practice Rating: 1 Rating: 
2 

Rating: 3 

The teacher understands and uses multiple methods of assessment to 
engage learners in their own growth, to monitor learner progress, and 
to guide the teacher’s and learner’s decision making. 

   

The teacher plans instruction that supports every student in meeting 
rigorous learning goals by drawing upon knowledge of content areas, 
curriculum, cross-disciplinary skills, and pedagogy, as well as 
knowledge of learners and the community context. 

   

The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and 
their connections and to build skills to apply knowledge in meaningful 
ways. 

   

InTASC Standards 9,10:  Professional Responsibility Rating: 1 Rating: 
2 

Rating: 3 

The teacher engages in ongoing professional learning and uses 
evidence to continually evaluate his/her practice, particularly the 
effects of his/her choices and actions on others (learners, families, 
other professionals, and the community), and adapts practice to meet 
the needs of each learner. 
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Note:  To understand the ratings and characteristics you might want to consider when you 
are rating yourself, please refer to the InTASC Model Core Teaching Standards and 
Learning Progressions for Teachers 1.0 posted in your resources. 
 
Standards 1 and 2 Pages 18-20 
Standard 3 Pages 22-23 
Standard 4 Pages 25-26 
Standard 5 Pages 28-29 
Standard 6 Pages 31-33 
Standard 7 Pages 35-37 
Standard 8 Pages 39-40 
Standard 9 Pages 42-44 
Standard 10 Pages 46-47 

 
 
Instructor’s Feedback:   
InTASC Standard 
Addressed 

Success Feedback and 
Instructional Guidance 

Intervention Feedback and 
Instructional Guidance 

 
 
 
 
 
 

  

 
 
 
 
 
 

  

 
 
 
 
 
 
 

  

 
 
 
 
 
 

The teacher seeks appropriate leadership roles and opportunities to take 
responsibility for student learning, to collaborate with learners, 
families, colleagues, other school professionals, and community 
members to ensure learner growth, and to advance the profession. 
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Surface Literacy Learning 
 

 
 

• Required Reading 
Hattie- Chapter 2- “Surface Literacy Learning” 
 

• Assignment Description: The candidate will create a reading vocabulary, fluency, or 
comprehension lesson at surface level. 
 
3-2-1 Reflection: 

o 3 ways you can use surface level learning in your classroom. 
o 2 reasons surface level learning is essential. 
o 1 key take away from the chapter. 

 
• This assignment is worth 10 points. 
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Deep Literacy Learning (Flipgrid) 

 

 
 

• Required Reading 
Hattie- Chapter 3- “Deep Literacy Learning” 
 

• Assignment Description: The candidate will create a lesson that involves deep literacy 
learning. The candidate will submit his or her lesson and create a Flipgrid video 
discussion explaining the answers to the following questions: 

o How is deep level literacy learning different from surface level literacy learning? 
o Why are they both important? 

      *Each candidate will have to respond to a peer’s video discussion post. 
 https://flipgrid.com/ 

 
• This assignment is worth 10 points. 
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Teaching Literacy for Transfer 
 

 
 

• Required Reading 
Hattie- Chapter 4- “Teaching Literacy for Transfer” 
 

• Assignment Description: The candidate will clearly define the difference between near 
and far transfer in a presentation tool of his or her choice (PowerPoint, Prezi, PowToons, 
etc…). Be sure to provide evidence of how this is present in your class.  
 

• This assignment is worth 5 points. 
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Determining Impact 

 
 

• Required Reading 
Hattie- Chapter 5- “Determining Impact, Responding When the Impact is Insufficient, 
and Knowing What Does Not Work” 
 

• Assignment Description:  Candidates will pick a quote from the chapter that resonated 
with them. Each candidate will write several questions he or she is left thinking after 
reading this chapter.  
*Bring assignment to the face-to-face for discussion. 
 

• This assignment is worth 5 points. 
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Literacy Improvement Plan (Culminating Task/Key Assessment 
 
 
 
 

• Required Readings  
All class readings are required.  
 
 

• Assignment Description: Candidate will create a Literacy Improvement Plan inclusive 
of:     

  Five literacy initiatives (intervention, word study, strategies, critical   
  literacy/multicultural literacy, and one of their choice), 

  a time line,  
  action steps, 
  
  resources, and 
  
  evidence of success (template provided).  
 

• An in-depth narrative of classroom strengths, weaknesses, intervention goals, 
strategy, and implementations of Hattie’s phases of literacy instruction.  

 Candidate’s narrative is expected to show an in-depth understanding of Reading 
 Endorsement content from all courses  
.  

• This assignment is worth 25 points.  
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VI. Class Policies 
 
As a member of a professional learning community, candidates are expected to conduct 
themselves in a professional manner.  As such, candidates are expected to attend class, complete 
online work in a timely manner (meeting deadlines), read the assigned texts and articles, 
complete assignments, and participate in discussions and group work either in class or via online 
forums.   More specifically: 
 
Class Norms 
Meet deadlines. 
Arrive to class on time and to be prepared. 
Complete all online assignments in a timely manner. 
Appreciate one another’s expertise. 
Engage and invest fully in the learning experience. 
Keep an open mind to new ways of thinking to improve student learning. 
Keep all electronic devices on silent and put away. 
 
CSRA RESA Reading Endorsement Attendance Policy:   
 
Because this class is delivered in a hybrid format, attendance will be measured two ways.   
In the online format, your attendance will be measured through online participation and 
submission of assignments by meeting deadlines and producing quality work.  Your active 
class participation through discussion boards and submission of activities is critically important 
to your learning and to sharing that knowledge with your colleagues in the course.  If your 
instructor or a colleague poses a question, active participation in answering that question will be 
expected.  All candidates are to enter the online experience with a spirit of inquiry, critical 
thinking, and participation. 
 
In the face-to-face sessions, candidates are expected to exhibit responsible attendance – arrive 
early or on time and remain for the duration of the class. Arriving late and leaving early must 
be discussed with the instructor before its occurrence. The endorsement attendance policy 
states, “I understand that I am not eligible to receive the endorsement until all requirements have 
been successfully completed and that ALL face-to-face classes MUST be attended.  Because this 
is a hybrid class, the face-to-face classes are few in number and have a high impact on the 
collaboration and the learning. Coming to class with reading assignments completed via the 
online format allows for a productive face-to-face experience. Late assignments will be 
penalized 10% per day, and after 3 days, the assignment will not be accepted. Extenuating 
circumstances regarding emergency absences must be documented and submitted to CSRA 
RESA for approval.  Requests must be submitted in a timely manner.”   
 
(Based upon approval of absence) It is the candidate’s responsibility to contact the instructor 
for make-up work (if deemed necessary) and/or a class peer for material covered in class. 
 
 
Academic Integrity  
Candidates are expected to demonstrate academic honesty and integrity at all times.  All 
assignments should be your unique and original work unless a collaborative assignment has been 
approved or assigned by the instructor.  Remember to cite all quotes or paraphrased material.  
This includes ANY online resource including, but not limited to, Georgia Department of 
Education websites.  It is better to over cite than not give credit to the author of a work or source 
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that you are using in your assignment, paper, or project.  Incidents of suspected academic 
dishonesty will be referred to the Endorsement Coordinator and, contingent upon investigation, 
may result in a candidate’s removal from and/or loss of credit for the course.  Please be sure to 
edit all assignments carefully and submit quality, professional work. 
 
 
Late Work and Expectations: 
Work that is submitted after the due date will have a 10% deduction per day in possible points.  
Work that is submitted more than 3 days of the due date will not be accepted.  Any 
assignments that are being resubmitted are due within the same week of the date the original 
assignment was graded.  Candidates will receive a notice from Canvas when comments are given 
on assignments.   
 
I understand that I am not eligible to receive the Endorsement until all requirements have 
been successfully completed and that I must have met the attendance policy requirements. 
Excessive absences or chronically missed deadlines can result in withdrawal from the 
program. Extenuating circumstances must be documented and submitted to CSRA RESA for 
approval. Requests must be submitted in a timely manner. 
 
Candidate’s Signature:  _______________________________________________________ 
 
Candidates will be expected to achieve a minimum of an 85 points mastery level for each 
course.  On a scale of 1 to 100, candidates must achieve a numeric average of 85 or above 
(which is equivalent to a letter grade of B or above.) Class attendance is mandatory. Online 
participation is a requirement for successful class attendance.  
 
 
VII. Evaluation and Grading of Learning Experiences 
 
The final grade Course 1 will include the instructor’s evaluation or instructors’ evaluations of 
online forum discussions, online text assignments, book reviews, design and implementation of 
reading strategies, presentations on an issue/current trend in reading instruction, and a 
professional presentation. A required field experience and clinical practice is embedded into the 
course. Students are expected to attend class, keep up with assigned readings of text and articles, 
and participate in discussions and group work. Attendance and online participation are 
mandatory. 
 
Grading:        
Online Assignments and Discussion Posts  50 points 

 
Presentations  10 points 

 
Culminating Task/Graphic Organizer of the Pillars of Reading 
 
Key Assessment/Clinical Practicum (Time Log, Plan and 
Reflection, and Presentation) 

15 points 
 
 
25 points  
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Candidates will be expected to achieve a minimum of an 85 points mastery level for each 
course.  On a scale of 1 to 100, candidates must achieve a numeric average of 85 or above 
(which is equivalent to a letter grade of B or above.) Class attendance is mandatory. Online 
participation is a requirement for successful class attendance.  
 
 
The final grade in Course 2 will include the instructor’s evaluation or instructors’ evaluations of 
online forum discussions, online text assignments, book reviews, design and implementation of 
reading strategies, presentations on an issue/current trend in reading instruction, and a 
professional presentation. A required field experience and clinical practice is embedded into the 
course. Students are expected to attend class, keep up with assigned readings of text and articles, 
and participate in discussions and group work. Attendance and online participation are 
mandatory. 
 
Grading:        
  
Online Assignments and Discussion Posts  
 
Book Review Assignment  

60 pts.  
 
15 pts 

 
Key Assessment/Clinical Practicum: ePortfolio and 
Presentation (Assessment Chart, Lesson Plans, Time Log, 
Background Information, Reflections, Work Samples, 
Summary) 

 
25 pts.  

  
 
Candidates will be expected to achieve a minimum of an 85 points mastery level for each 
course.  On a scale of 1 to 100, candidates must achieve a numeric average of 85 or above 
(which is equivalent to a letter grade of B or above.) Class attendance is mandatory. Online 
participation is a requirement for successful class attendance.  
 
The final grade in Course 3 will include the instructor’s evaluation or instructors’ evaluations of 
online forum discussions, online text assignments, book reviews, design and implementation of 
reading strategies, presentations on an issue/current trend in reading instruction, and a 
professional presentation. A required field experience and clinical practice is embedded into the 
course. Students are expected to attend class, keep up with assigned readings of text and articles, 
and participate in discussions and group work. Attendance and online participation are 
mandatory. 
 
Grading:        
Online Assignments and Discussion Posts  
 
Clinical Practicum: Putting Skills Into Practice  

50 pts.  
 
25 pts 

 
Culminating Task: Literacy Improvement Plan  

 
25 pts.  
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Candidates will be expected to achieve a minimum of an 85 points mastery level for each 
course.  On a scale of 1 to 100, candidates must achieve a numeric average of 85 or above 
(which is equivalent to a letter grade of B or above.) Class attendance is mandatory. Online 
participation is a requirement for successful class attendance.  
 
Academic Integrity  
 
Candidates are expected to demonstrate academic honesty and integrity at all times.  All 
assignments should be your unique and original work unless a collaborative assignment has been 
approved or assigned by the instructor.  Remember to cite all quotes or paraphrased material.  
This includes ANY online resource including, but not limited to, Georgia Department of 
Education websites.  It is better to over cite than not give credit to the author of a work or source 
that you are using in your assignment, paper, or project.  Incidents of suspected academic 
dishonesty will be referred to the Endorsement Coordinator and, contingent upon investigation, 
may result in a candidate’s removal from and/or loss of credit for the course.  Please be sure to 
edit all assignments carefully and submit quality, professional work. 
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ENDORSEMENT PROGRAM ADDENDUMS 
 

CANDIDATE ADDENDUMS 
 
I.     Candidate Application--------------pages 86-90 

II.    Attendance Policy Form------------pages 91-92 

III.   Scoring Dispute Form--------------pages 93-94 

IV.   Program Evaluation (This assessment is sent to candidates electronically at 

midway through the program and upon program completion.)—pages 95-97 

V.    Impact Evaluation (This assessment is sent to candidates a year after program 

completion.)---page 98 

 

 

INSTRUCTOR ADDENDUMS 

 

VI.    Instructor Application-------pages 99-101 

VII.   Instructor Guidelines--------pages 102-106 

VIII.  Completion Verification----page 107 

IX.     InTASC/Key Assessment Form---pages 108-109 

X.      Instructor Disposition Form----pages 110-116 

XI.    Candidate Conference Report---pages 117-118 

XII.   Instructor Evaluation----pages 119-120 

XIII. Endorsement Revision Form---pages 121-122 
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CSRA RESA K-12 Reading Endorsement 

Application 
 
CSRA RESA K-12 Reading Endorsement application procedures: 
 
 
 
Application Checklist: 

Candidate/ 
District: 
Please initial 
to verify 
completion 

For RESA 
use only: 
Completion 
verification 

1. All endorsement candidates must have an 
account in CSRA RESA’s online registration 
program (Ascentis).  If you do not have an 
account, please create one now at: 
https://secure.ascentis.com/csraresa/  
 
Please do not create multiple Ascentis accounts. If you 
do not know if you have an account, please contact 
Faith Hopkins at faith@csraresa.org .  
 
PLEASE NOTE: Your name must be entered into 
Ascentis as it appears on your teacher certificate. 

 

  

2. Candidate Application and Self-Verification Form   
3. Candidate Commitment Form   
4. Obtain principal’s recommendation   
5. Obtain central office recommendation   
6. Attach current copy of Georgia certificate    
7. Submit application via methods below: 

 
a. If the endorsement is taking place within 

your school system, please forward your 
completed application to your district 
contact person.  Your school system will 
submit your application to CSRA RESA. 

 
b. If you are participating in a cohort taking 

place at CSRA RESA, please submit your 
completed application to CSRA RESA: 

 
                     CSRA RESA 

4683 Augusta HWY S.E. 
Dearing, GA  30808 
 

c. You may also scan your application and 
send your electronically to: 
faith@csraresa.org 
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CSRA RESA K-12 Reading Endorsement Candidate Application and Self-

Verification Form  
 
This section to be completed by the candidate (PLEASE PRINT):  
 
Please enter your name below as it appears on your teaching certificate. 
 
 
Candidate’s Name:                
                                    First                                              Middle                                                          Last 
 
      
Teaching Certificate #     Last 4 digits of SSN    Phone Number 

 
           _____/____/_____ 
Email Address                Date of Birth (mm  /  dd  / yyyy) 

 
        
Home Address City State         Zip 

 
      
System School    School Phone 
 
___________________________________________________________________________________ 
Ethnicity (American Indian/Alaska Native, Asian, African American, Caucasian, Hispanic/Latino, Other)  
 
 
Gender:    ____Male        ____Female (Ethnicity and gender information is requested by GaPSC for data 
purposes) 
 
 
 
I currently hold certification in the following area(s): 
  

  

  

  

I have the following teaching experience: 
 
School    System    Grade/Subject         # of Years 
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CSRA RESA K-12 Reading Endorsement Candidate Commitment Form 
 

This section to be completed by the candidate:  
 
CSRA RESA K-12 Reading Endorsement Requirements: 
 
All candidates must have: 
 

1.  A minimum of one (1) year of teaching experience; 
2. Hold a level four (4) or higher renewable professional certificate or a level four (4) or 

higher induction certificate in one or more of the following fields: 
a. Early Childhood Education; Middle Grades Education; High School Certification 

(any content area), or Special Education General 
Curriculum/Elementary/Middle/or High School Concentration; 

b. Any of the following fields combined with a core academic content concentration 
in reading:  Special Education General Curriculum; Special Education Adapted 
Curriculum; Behavior Disorders; Learning Disabilities; Deaf Education; Physical 
and Health Disabilities; Visual Impairment; or Gifted; and 

3. Recommendation from a building level administrator (Please see page 4) 
4. Recommendation from the school district (Please see page 4) 

 
K-12 Reading Endorsement Certification Eligibility: 
 
Please select your certification level: 
 

_____ • I currently hold a valid Georgia induction certificate at a level four or higher. 
• I have a minimum of one year teaching experience. 
• I am not currently enrolled in GaTAPP  OR 
 

_____ • I currently hold a valid standard professional certificate or higher. 
 

Please select your certification field: 
 

_____ • My certification is in Early Childhood Education; Middle Grades Education; High School 
Certification (any content area), or Special Education General 
Curriculum/Elementary/Middle/or High School Concentration OR 

 
_____ • My certification is in any of the following fields combined with a core academic content 

concentration in reading:  Special Education General Curriculum; Special Education 
Adapted Curriculum; Behavior Disorders; Learning Disabilities; Deaf Education; Physical 
and Health Disabilities; Visual Impairment; or Gifted. 

 
I am applying for candidacy into the CSRA K-12 Reading Endorsement Program.  I verify that I 
understand the overall requirements, expectations, evaluation guidelines, program completion 
expectations, processes, and procedures for the K-12 Reading Endorsement Program. I meet the 
program eligibility requirements as listed above.  
 
I understand that I am not eligible to receive the Endorsement until all requirements have 
been successfully completed and that I must have met the attendance policy 
requirements. Excessive absences or chronically missed deadlines can result in 
withdrawal from the program. Extenuating circumstances must be documented and submitted to 
CSRA RESA for approval. Requests must be submitted in a timely manner. 
 
 
I understand that minimal entry for the CSRA RESA K-12 Reading Endorsement Program is a Georgia 
teaching certificate at the induction level or higher in one or more of the previously stated fields and a 
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minimum of on (1) year teaching experience.  A current copy of my teaching certificate is attached to this 
application.  I further understand that a recommendation must be obtained from both a building level 
administrator and designated district level personnel. 
 
 
Candidate’s Signature       Date 

 
 

Candidate’s Principal Recommendation 
 
 
This section to be completed by an administrator: 
 

As a supportive administrator, I certify that I will: 

• Support any field experiences necessary, and I understand the candidate must have 

access to reading students at the K-12 grade level during the practicum portion of the 

endorsement (provided by the school or district). 

• Commit the additional time necessary for any support responsibilities. 

I hereby recommend this teacher for enrollment into the K- 12 Reading Endorsement Program.     
 
Signature:               Date: 
 
Position: 
  
 

 
Candidate’s School District Recommendation 

 
This section must be completed by the district curriculum/professional learning director 
or superintendent:  
 

 
As a designee of my school district, I verify that the above candidate meets the criteria for the K-
12 Reading Endorsement Program and certify that the following admission and guidance criteria 
have been met by the candidate: 
 

• Has a minimum of one (1) year teaching experience. 
• Possesses a valid Georgia teaching certificate at the induction level of higher. Due to the 

rigor of the program, I understand teachers holding an induction certificate must have 
authorization from this office and cannot be enrolled in GaTAPP. (A copy of the certificate 
must be attached.) 

• Is currently employed by this school system. 
• Shows evidence of excellent instructional and interpersonal skills and professional 

competencies. 
 

I understand the candidate must have access to reading students at the K-12 grade level during 
the practicum portion of the endorsement (provided by the school or district), and the 
candidate must complete 20 hours of instruction with these students to complete the 
endorsement program.    
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Registration fees will be paid:    
        

 by the applicant  by the school   by the school system 
 
I hereby recommend this teacher for enrollment into the K-12 Reading Endorsement Program.     
 
Signature:               Date: 
 
Position: 
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CSRA RESA Reading Endorsement Attendance Policy: 
 
THIS IS TO BE SIGNED AT THE BEGINNING OF EACH COURSE: 
 
Attendance Policy: Because this class is delivered in a hybrid format, attendance will be 
measured two ways.  In the online format, your attendance will be measured through online 
participation and submission of assignments by deadlines and producing quality work.  Your 
active class participation through discussion boards and submission of activities is critically 
important to your learning and to sharing that knowledge with your colleagues in the course.  If 
your instructor or a colleague poses a question, active participation in answering that question 
will be expected.  All candidates are to enter the online experience with a spirit of inquiry, 
critical thinking, and participation.   
 
In the face-to-face sessions, candidates are expected to exhibit responsible attendance – arrive 
early or on time and remain for the duration of the class. Arriving late and leaving early must 
be discussed with the instructor before its occurrence. The endorsement attendance policy 
states, “I understand that I am not eligible to receive the endorsement until all requirements have 
been successfully completed and that ALL face-to-face classes MUST be attended.  Because this 
is a hybrid class, the face-to-face classes are few in number and have a high impact on the 
collaboration and the learning. Coming to class with reading assignments completed via the 
online format allows for a productive face-to-face experience. Late assignments will be 
penalized 10% per day, and after 3 days, the assignment will not be accepted. Extenuating 
circumstances regarding emergency absences must be documented and submitted to CSRA 
RESA for approval.  Requests must be submitted in a timely manner.”  
 
 (Based upon approval of absence) It is the candidate’s responsibility to contact the instructor 
for make-up work (if deemed necessary) and/or a class peer for material covered in class. 
 
Academic Integrity  
Candidates are expected to demonstrate academic honesty and integrity at all times.  All 
assignments should be your unique and original work unless a collaborative assignment has been 
approved or assigned by the instructor.  Remember to cite all quotes or paraphrased material.  
This includes ANY online resource including, but not limited to, Georgia Department of 
Education websites.  It is better to over cite than not give credit to the author of a work or source 
that you are using in your assignment, paper, or project.  Incidents of suspected academic 
dishonesty will be referred to the Endorsement Coordinator and, contingent upon investigation, 
may result in a candidate’s removal from and/or loss of credit for the course.  Please be sure to 
edit all assignments carefully and submit quality, professional work. 
 
Late Work and Expectations: 
Work that is submitted after the due date will have a 10% deduction per day in possible points.  
Work that is submitted more than 3 days of the due date will not be accepted.  Any 
assignments that are being resubmitted are due within the same week of the date the original 
assignment was graded.  Candidates will receive a notice from Canvas when comments are given 
on assignments.   
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I understand that I am not eligible to receive the Endorsement until all requirements have 
been successfully completed and that I must have met the attendance policy requirements. 
Excessive absences or chronically missed deadlines can result in withdrawal from the 
program. Extenuating circumstances must be documented and submitted to CSRA RESA for 
approval. Requests must be submitted in a timely manner. 
 
Candidate’s Signature:  _______________________________________________________ 
 
Candidates will be expected to achieve a minimum of an 85 points mastery level for each 
course.  On a scale of 1 to 100, candidates must achieve a numeric average of 85 or above 
(which is equivalent to a letter grade of B or above.) Class attendance is mandatory. Online 
participation is a requirement for successful class attendance.  
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CSRA RESA Endorsement Program 
 

Grievance Form for Assessment Scoring Dispute 
 

Conference Date: _______________________________________________________________  
 
Candidate: ____________________________________________________________________ 
  
Instructor: _____________________________________________________________________ 
 
Assessment under dispute: _______________________________________________________ 
  
Endorsement and Course Name: ___________________________________________________ 
 
List the concerns associated with the scoring: 
1. ____________________________________________________________________________ 
 
2. ____________________________________________________________________________ 
 
3. ____________________________________________________________________________ 
 
Instructor’s Response to each concern: 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
 
Describe agreed upon solution(s) or course(s) of action: 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
Initial that both candidate and instructor have solved the issue: 
Candidate’s Initial: _______________ 
Instructor’s Initial: ________________ 
 
 
Indicate a need for Mediation with RESA staff:  
___________________________________________ 
 
Conference Notes: 
 

 

Candidate’s Signature:  Date: 
Instructor’s Signature:  Date: 
NOTE: Candidate’s signature indicates that this information has been discussed with the candidate.  It 
also acknowledges receipt of a copy of the conference record. The candidate may respond using the 
reverse side of this form. 
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Failure to resolve the above issues can result in Mediation Meeting. 
 
If mediation is required: 
 
Date of mediation meeting: ________________________ 
 
CSRA RESA staff member who conducted meeting: _________________________ 
 
Solution Outcome: 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Candidate’s Signature:  Date: 
Instructor’s Signature:  Date: 
CSRA RESA’s PL or Endorsement Coordinator Signature: Date: 
NOTE: Candidate’s signature indicates that this information has been discussed with the candidate.  It 
also acknowledges receipt of a copy of the conference record. The candidate may respond using the 
reverse side of this form. 
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CSRA RESA Endorsement Program 
Program Evaluation 

 
Each candidate will answer the following questions on the effectiveness of the endorsement in 
terms of improving their knowledge and practices in the content area, e.g. gifted, reading, math, 
etc.   The evaluation focuses on the impact on the following:  The Learner and Learning, Content 
Knowledge, Instructional Practice, and Professional Responsibility. 
 
The Program Evaluation survey is completed midway through the endorsement and at the end of 
the endorsement.  The evaluation is presented to the candidate via an online platform, such as 
Survey Monkey. 
 
1.  Who instructed your endorsement course work? 
 
2.  My instructor understands how learners grow and develop, recognizing the patterns of 
learning and the variations in individual development within and across cognitive, linguistic, 
social, emotional, and physical areas. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
3.  My instructor instructs on how to design reading lessons developmentally appropriate and 
challenging learning experiences and on how to implement these lessons effectively. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
  
4.  My instructor teaches different strategies and approaches that allow me to understand and 
create reading activities for my students that represent and respect the individual differences and 
the diverse cultures of my students. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
5.  My instructor provides opportunities for me to collaborate and socially interact with other 
candidates in order to discuss and share different approaches to meet the needs of my learners 
and learning. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
6.  My instructor provides resources and research to promote the understanding of central key 
reading concepts and perspectives in order to ensure mastery of the reading content. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
 
 
7.  My instructor demonstrates how to connect reading skills and practices to engage my readers 
in the process of reading critically and competently. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
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8.  My instructor models multiple methods for assessing students’ reading development and 
reading progress. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
9.  My instructor provides multiple opportunities for me to demonstrate my knowledge in how to 
assess students. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
10.  My instructor teaches multiple reading strategies that addresses all levels of learning in my 
classroom 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
11.  My instructor provides effective, quality feedback on my presentations, my instructional 
plans, and my reading knowledge and provides opportunities for me to revise or enhance based 
on that feedback. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
12.  My instructor shows respect for me as a student and as a professional. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
13.  My instructor is knowledgeable and enthusiastic about reading instruction and development. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
15.  My content knowledge and instructional practices have increased based on the activities and 
experiences in this endorsement. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
16.  I have gained practical, useful knowledge on how to create a positive reading environment in 
my classroom. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
 
17.  I have learned how to use technology to benefit my students. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
18.  Considering all aspects of this endorsement, I am pleased with my experience. 
 
 Strongly Agree  Agree  Disagree Strongly Disagree 
 
 
19.  What are the strengths of the program? 
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20.  What are the weaknesses of the program? 
 
21.  Did you discover the texts and resources to be sufficient?  Why or why not? 
 
21.  As we plan for future Reading Endorsement cohorts, what are your recommendations? 
 
22.  Please share any other comments you may have. 
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CSRA RESA Endorsement Impact Survey 
 
To be completed by candidates the year following program completion. 
 

1. Please select your completed endorsement program: 
o Gifted Endorsement 
o Math Endorsement 
o Reading Endorsement 

 
2. Please select the year you completed the program: 

o 2018 
o 2019 
o 2020 

 
3. Please rate the effectiveness of the endorsement in preparing you to design 

curriculum and instruction for your students: 
o Ineffective 
o Minimally Effective 
o Effective 
o Very Effective 

 
4. Please rate the effectiveness of the endorsement in preparing you to implement 

strategies for your students: 
o Ineffective 
o Minimally Effective 
o Effective 
o Very Effective 

 
5. Please rate the effectiveness of the endorsement in preparing you to implement 

assessments for students: 
o Ineffective 
o Minimally Effective 
o Effective 
o Very Effective 

 
6. How often do you use strategies taught in the endorsement in your classroom? 

o Never 
o Almost Never 
o Sometimes 
o Almost Everyday 
o Everyday 

 
7. Please provide comments or suggestions for program improvement: 
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CSRA RESA 
Reading Endorsement 

Instructor Application Packet 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
To be considered to instruct the  CSRA RESA Reading 
Endorsement Program, you must complete this application 
and submit it along with a copy of your resume, current 
teaching certificate, and administrator letter of 
recommendation to: 

 
  CSRA RESA 

P.O. Drawer 609 
Dearing, GA  30808 
 
You can also scan your application and 
submit it electronically to 
faith@csraresa.org 

 
 

Please contact Faith Hopkins for additional information:  
(706) 556-6225 ext. 314 or faith@csraresa.org 
 

CSRA RESA • Phone (706)556-6225  • Fax (706)556-8891  • www.csraresa.org (Revised 3/18) 
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CSRA RESA Reading Endorsement Instructor Application 
 

Instructors of the CSRA RESA Reading Endorsement must hold a current Georgia teaching 
certificate, hold the reading endorsement and/or Reading Specialist certification, and show 
successful teaching experience as shown by a letter of recommendation by a school or central 
office administrator. 
 
 
Name:________________________________________________________________________ 

 

____________________ ____________________ ______________________ 

Home Number Cell Number Email Address   
     
_____________________________________________________________________________ 
Home Address             City      State                          Zip 
 
_____________________________  ___________________________________________  
System (if applicable)     School (if applicable)     
 
    
 

 

We are required to report the following information to GaPSC: 

Please Select Ethnicity: 
 
American Indian/Alaska Native - Asian - African American - Caucasian - Hispanic/Latino - Other  
 
Gender:      _____ Female      _____ Male 
 
What is your highest degree?  ___________________________________________________ 
 
What is the field of your highest degree? __________________________________________ 

     
What is your current job title or position? _________________________________________ 

Please list number of years experience you have at each level (leave blank if none) 

____ Teacher                                                          ____ School Counselor  

____ School Administrator                                      ____ School Psychologist 

____ District Administrator                                      ____ Other Position please list: 

 

 

 
 
 
 
 
 
 
 



 101 

Please provide answers to the following questions: 
 
1. What is your definition of the pillars of reading? 

2. Describe your level of commitment to teaching reading skills to ALL students, from the struggling 
reader to the advance reader. 

3. How important is reading to the overall success of a student? 

4. Describe your experience with teaching various ages, particularly with adult learners. What will be/is 
your approach with teaching teachers? 

5. How do you remain current on reading issues? 

6.  What are your beliefs in regard to reading theory and practice? 

7.  How important is reading differentiation in the classroom setting? 

8. What is the role of the reading teacher within the entire school setting? 

Thank you for your interest in becoming a CSRA RESA Reading Endorsement 
Instructor. Please submit this application along with a copy of the following: 
 

1. A copy of your teaching certificate (printout from PSC website is sufficient) 
 
2. Resume 

 
3. A letter of recommendation from a building level or central office level 

administrator 
 
Please submit your completed application to: 
 
Faith Hopkins 
CSRA RESA 
4683 Augusta HWY S.E. 
Dearing, GA  30808 
 
The application can also be scanned and sent electronically to faith@csraresa.org.  
 
For additional information please contact Faith Hopkins at (706) 556-6225 or by email at 
faith@csraresa.org 
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CSRA RESA Reading Endorsement 
Instructors’ Guidelines 

 
 

I. Reading Endorsement Instructor Selection Process 
 

Qualified Reading Endorsement instructors must have a current Georgia teaching 
certificate and hold the Reading Endorsement/Reading Specialist certification, as well 
as have a reading background, experience in working with adult learners, and a strong 
knowledge base of instructional practices and assessment.   

 
A qualified candidate will submit to CSRA RESA a copy of his or her resume, the 
certification (showing he or she possesses the Reading Endorsement and/or Reading 
Specialist certification), and the Reading Endorsement Instructor Application.  
Selected candidates must attend an instructor training before beginning instruction 
and participate in on-going training throughout the year. 
 

II. Next Steps: Setting up a Cohort 
 
Once an instructor has been selected and trained, the following steps will take place: 
 
a. The instructor will set course dates and times for the entire program and submit 

them to CSRA RESA and/or the school district designee. All courses are 50 hours 
in length; however, all the courses are hybrid and require hours outside of class 
and do not necessitate 50 contact hours.  When selecting dates/times, please 
follow the guideline below: 
 
• Course 1: Bridging Foundations Between Decoding and Fluent Reading 

and Writing for Diverse Learners 
• Course 2: Deep Reading Interventions for Diverse Learners 
• Course 3: Moving Learning through Reading and Writing for Diverse 

Learners 
 
Once course logistics are set, CSRA RESA will issue the instructor a contract. 

 
b. CSRA RESA will advertise the cohort and open registration.  A minimum of 12 

participants are needed to form a cohort, and a maximum of 25 are allowed per 
cohort.  Any cohort with less than twelve participants will be cancelled and/or 
rescheduled. 
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III. Instructional Materials 

 
Instructors will receive the following: 
a.    Course syllabus for each course 
b.    Course assessments  
c. Access to CANVAS online learning management system 
d. Textbooks: 

    
  Course 1: 
  Tompkins, Gail E. Literacy for the 21st Century: A Balanced Approach. Boston,  
  MA: Allyn &  Bacon, 2010. Print. 
 
  Cappello, M., & Moss, B. (2010). Contemporary readings in literacy education.  
  Los Angeles: SAGE. 
 
 
  Course 2: 
  Beers, K. (2003). When kids can’t read: What teachers can do. Portsmouth:  
  Heinemann. 
 
  Cooper, J. D., Chard, D., & Kiger, N. D. (2006). The struggling reader:   
  Interventions that work.    New York: Scholastic. 
 
  Course 3:   
  Bear, D. R., Invernizzi, M., Templeton, S., Johnston, F. R., & Bear, D. R.   
  (2016). Words their way: Word study for phonics, vocabulary, and spelling  
  instruction. Boston: Pearson. 
 
  Fisher, D., Frey, N., & Hattie, J. (2017). Teaching literacy in the visible learning  
  classroom. Thousand Oaks, CA: Corwin Literacy. 

 
IV. Reading Endorsement Guidelines and Procedures 
 
  a. Attendance Roster:  Instructors will be sent an attendance roster electronically  
  before  each course begins.  Endorsement candidates are required to sign   
             in each day of class. 
 
  b.  CANVAS: CSRA RESA will create a cohort in CANVAS and provide   
  instructors access to the program.  CANVAS instructions can be found in the  
  next section of this notebook. 
 
  c. End of Course Procedures: 

 At the end of each course, instructors will submit to CSRA RESA : 
1. Attendance Roster 
2. Instructor Completion Verification Form 
3. InTASC Standards Ratings and Reflections on Key 

Assessments per course 
4. Professional Behavior (Dispositions) Assessment: Course 3  
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Instructors are required to complete a Professional Behavior 
Disposition Assessment for all candidates at the end of the 
endorsement program.  

5. Payment for instructional services will be made at the end of 
each course once the roster and assessment database is 
submitted to CSRA RESA. 

 
V. Administrative Policies and Procedures 
 
  Items to review with candidates at the beginning of each cohort: 

1. Ascentis Account:  Candidates are instructed to create an account in CSRA RESA’s 
registration program (Ascentis) as part of their initial application process.  On your first 
day of class, please remind candidates to setup their account if they have not done so 
already.  It is not possible for candidates to receive credit if they do not have an account. 

 
2. New GaPSC Requirement: The GaPSC recently implemented a new procedure that 
requires all educators enrolled in endorsement programs to select their endorsement 
program provider.  The process also requires candidates to enter their Student ID.  If you 
should receive questions regarding the Student ID, please inform candidates that 
the Student ID is their current certification number. 

 
3. Attendance Policy: Because this class is delivered in a hybrid format, attendance will 
be measured two ways.  In the online format, your attendance will be measured through 
online participation and submission of assignments by meeting deadlines and producing 
quality work.  Your active class participation through discussion boards and submission 
of activities is critically important to your learning and to sharing that knowledge with 
your colleagues in the course.  If your instructor or a colleague poses a question, active 
participation in answering that question will be expected.  All candidates are to enter the 
online experience with a spirit of inquiry, critical thinking, and participation.  In the 
face-to-face sessions, candidates are expected to exhibit responsible attendance – arrive 
early or on time and remain for the duration of the class. Arriving late and leaving early 
must be discussed with the instructor before its occurrence. The endorsement 
attendance policy states, “I understand that I am not eligible to receive the endorsement 
until all requirements have been successfully completed and that ALL face-to-face 
classes MUST be attended.  Because this is a hybrid class, the face-to-face classes are 
few in number and have a high impact on the collaboration and the learning. Coming to 
class with reading assignments completed via the online format allows for a productive 
face-to-face experience. Late assignments will be penalized 10% per day, and after 3 
days, the assignment will not be accepted. Extenuating circumstances regarding 
emergency absences must be documented and submitted to CSRA RESA for approval.  
Requests must be submitted in a timely manner.”  (Based upon approval of absence) It 
is the candidate’s responsibility to contact the instructor for make-up work (if deemed 
necessary) and/or a class peer for material covered in class. 

 
           Other Procedural Items: 

 1. Course Date Changes:  Throughout the course of the year-long program, several       
situations can arise that necessitate a date change: inclement weather, illness, etc… In 
the event of a date change, please notify CSRA RESA and the teachers in your 
cohort.  Instructors are asked to work with their cohorts and select a make-up day that is 
convenient for everyone. 
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2. Candidate Concerns:  Should an issue with a candidate arise, please contact CSRA 
RESA as soon as possible.  Endorsement procedures require instructors to conference 
with the candidate to try to alleviate future issues that may result in a candidate being 
withdrawn from the endorsement.  A conferencing form is provided in the Forms section 
of this notebook and in CANVAS.  It must be completed by the instructor, signed by the 
candidate, and then submitted to CSRA RESA.  Examples of situations that necessitate a 
conference include, but are not limited to, excessive absence, late work, tardiness, 
behavior that is causing disruption, etc... 

 
VI. Reading Endorsement Evaluation Process 

 
a. Program Evaluations:  Program evaluations will be completed online via Survey  
Monkey at the middle and end of each endorsement program.  CSRA RESA will forward 
the survey to candidates.   
 
b. Instructor Evaluation:  Each Reading Endorsement instructor will be evaluated and   
observed by CSRA RESA at least once during the program.  Additional observations will  
take place if needed. A copy of the instructor evaluation can be found in the Forms 
section of this notebook and in CANVAS. 

 
c. Instructor Feedback for Program Improvement: 

             CSRA RESA will host a feedback session in the middle of the school year and at the end   
             of each school year to meet with current instructors to discuss program improvement,  
             needed revisions, updating materials, etc…   
            
       VII. Program Improvement Practices: 

 
            a. In additional to course evaluations and instructor feedback, CSRA RESA has a   
             Reading Endorsement Consortium comprised of RESA and member district personnel    
             to discuss program and instructor effectiveness.   
     
            b. CSRA RESA will also conduct an Impact Survey electronically to Reading  
            Endorsement Candidates a year after completion to obtain feedback and examine    
            program effectiveness. 
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VI. Reading Endorsement Contact Information 
 

Please feel free to contact us at any time you have a question or need assistance: 
 
Mary Stout 
CSRA RESA Professional Learning Director 
(706) 556-6225 Work 
(706) 951-6473 
mstout@csraresa.org 
 
Faith Hopkins 
CSRA RESA Professional Learning Assistant 
(706) 556-6225 Work 
(706) 830-0964 Cell 
faith@csraresa.org 
 
Laura Hooven 
CSRA RESA ELA Consultant 
(706) 556-6225 
lhooven@csraresa.org  
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Self-Assessment for Endorsement and Instructor’s Feedback 

InTASC Standards and Key Assessment: 
__________________________________________________ 

Candidate’s Name:  _______________________________   Date:  ________________  
Instructor’s Name: _________________________ 

 
InTASC Standards 1-3:  The Learner and Learning Rating:  1 Rating: 

2 
Rating: 3 

The teacher understands how learners grow and develop, recognizing 
that patterns of learning and development vary individually within and 
across the cognitive, linguistic, social, emotional, and physical areas, 
and designs and implements developmentally appropriate and 
challenging learning experiences. 

   

The teacher uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments 
that enable each learner to meet high standards 

   

The teacher works with others to create environments that support 
individual and collaborative learning and that encourage positive social 
interaction, active engagement in learning, and self- motivation. 

   

InTASC Standards 4,5:  Content Knowledge Rating: 1 Rating: 
2 

Rating: 3 

The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning 
experiences that make these aspects meaningful for learners to assure 
mastery of the content. 

   

The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and 
collaborative problem solving related to authentic local and global 
issues. 

   

InTASC Standards 6,7,8:  Instructional Practice Rating: 1 Rating: 
2 

Rating: 3 

The teacher understands and uses multiple methods of assessment to 
engage learners in their own growth, to monitor learner progress, and 
to guide the teacher’s and learner’s decision making. 

   

The teacher plans instruction that supports every student in meeting 
rigorous learning goals by drawing upon knowledge of content areas, 
curriculum, cross-disciplinary skills, and pedagogy, as well as 
knowledge of learners and the community context. 

   

The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and 
their connections and to build skills to apply knowledge in meaningful 
ways. 

   

InTASC Standards 9,10:  Professional Responsibility Rating: 1 Rating: 
2 

Rating: 3 

The teacher engages in ongoing professional learning and uses 
evidence to continually evaluate his/her practice, particularly the 
effects of his/her choices and actions on others (learners, families, 
other professionals, and the community), and adapts practice to meet 
the needs of each learner. 
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The teacher seeks appropriate leadership roles and opportunities to take 
responsibility for student learning, to collaborate with learners, 
families, colleagues, other school professionals, and community 
members to ensure learner growth, and to advance the profession. 

   

 
 
Note:  To understand the ratings and characteristics you might want to consider when you 
are rating yourself, please refer to the InTASC Model Core Teaching Standards and 
Learning Progressions for Teachers 1.0 posted in your resources. 
 
Standards 1 and 2 Pages 18-20 
Standard 3 Pages 22-23 
Standard 4 Pages 25-26 
Standard 5 Pages 28-29 
Standard 6 Pages 31-33 
Standard 7 Pages 35-37 
Standard 8 Pages 39-40 
Standard 9 Pages 42-44 
Standard 10 Pages 46-47 

 
 
Instructor’s Feedback:   
InTASC Standard 
Addressed 

Success Feedback and 
Instructional Guidance 

Intervention Feedback and 
Instructional Guidance 
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RESA Network Endorsement Dispositions Rubric 

Professional dispositions are defined as the values, commitments, and professional ethics that influence 
behaviors toward students, families, colleagues, and communities and affect student learning, motivation, 
and development as well as the educator's own professional growth. 
 
Candidate Instructions: During each course, your instructor will provide you with formative feedback on 
your development and demonstration of the RESA Network Endorsement Dispositions. At the end of 
each course, the instructor will score the Professional Dispositions Rubric. Your instructor will help you 
identify the areas where improvement is indicated and help you make a plan to grow, if necessary. 
Candidates must score at least 13 total points for Proficient. Professional Development Plans will be 
required for candidates who score less than 13 points in order to address the deficient areas. 
 
Instructor Instructions: Instructors will score candidates at the end of each course on each of the 
INTASC Domains. Choose the progression that best exemplifies the efforts made by the candidate. 
Candidates should be provided specific feedback throughout the course on their strengths and challenges 
with regard to their performance level on each domain. Candidates must score a 13 or better in order to 
be proficient. Professional Development Plans will be required for candidates who score less than 13 
points in order to address the deficient areas. 
 
Domain 1:  Learner and the Learning  
Disposition 1.1 
Uses information about learners’ differing strengths and needs to further each learner’s development.  
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point 
Proficient is the expected level of performance. 

Needs Development 
0 Points 

In order to score exemplary, 
the candidate must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 

�			Realizes how learning is constructed and 
actively uses strategies to generate student 
learning. 
�			Monitors and adjusts lesson delivery to 
support learners’ levels of development. 
�			Uses multiple teaching methods that 
promote learners’ development. 
 

The candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 

Domain 1:  Learner and the Learning 
Disposition 1.2 
Integrates students’ diverse languages, cultures, and dialects into instructional practice to engage 
students in learning in an inclusive learning environment.  
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point 
Proficient is the expected level of performance. 

Needs Development 
0 Points 

In order to score exemplary, 
the candidate must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 

�			Intentionally monitors and adjusts 
instruction and teaching strategies to support 
learners of diverse backgrounds. 
�			Communicates and collaborates with 
families, colleagues, and others to build a 
relationship between home and school to 
support learners’ development. 
�			Respects learners’ diverse languages and 
dialects and integrates them into class 
instruction.  

The candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 
 

Domain 1:  Learner and the Learning 
Disposition 1.3 
Facilitates and supports learners as they participate in critical thinking, engage in exploration and 
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invention, work collaboratively and independently, engage in purposeful learning, and address authentic 
local and global issues.  
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point 
Proficient is the expected level of performance. 

Needs Development 
0 Points 

In order to score exemplary, a 
candidate must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 

�			Applies a range of learning configurations to 
engage learners. 
�			Facilitates critical thinking, exploration and 
invention by prompting, questioning, etc.  
�			Establishes purpose for learning and 
connections to real world issues. 
�			Promotes inquiry and problem solving by 
connecting key concepts from several 
disciplines to examine real-world problems. 

The candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 

Domain 2:  Content Knowledge 
Disposition 2.1 
Creates accessible and meaningful learning experiences based on deep understanding of the central 
concepts of the content.  
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point 
Proficient is the expected level of performance. 

Needs Development 
0 Points 

In order to score exemplary, 
the candidate must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 

�			Tailors instruction to meet the standards 
and guides learners though a sequence of 
learning. 
�			Customizes instruction to capitalize on 
learners’ prior knowledge and experiences, 
enhancing a seamless acquisition of new 
knowledge. 
�				Adapts lessons to expose learners’ 
misconceptions and develop a knowledge 
base that is accurate. 
�				Creates learning experiences that embrace 
exploration and discovery. 
�				Selects and adapts a variety of relevant 
materials, resources, and technologies to 
enrich learning and to provide equal access for 
all learners. 

The candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 

Domain 2:  Content Knowledge 
Disposition 2.2 
Recognizes the potential of bias in representation of the content, and addresses problems of bias in order 
to work toward each learner’s mastery of disciplinary content and skills.  
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point 
Proficient is the expected level of performance. 

Needs Development 
0 Points 
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In order to score exemplary, 
the candidate must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 
 

�				Respects how learners’ thinking and beliefs 
are connected and culturally situated. 
�				Willing to work with and respect all 
learners’ perspectives when facilitating 
instruction across disciplines. 
�				Willing to work on refining the delivery of 
instruction to minimize personal bias. 
�				Mindful of selecting strategies that make 
content culturally relevant to students. 
�				Extends learning opportunities to expose 
learners to diverse perspectives. 
�			Modifies instruction to include local and 
global issues. 

The candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 

Domain 2: Content Knowledge  
Disposition 2.3 
Connects varied concepts and differing perspectives within and outside the content area in order to 
enhance student learning.  
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point 
Proficient is the expected level of performance. 

Needs Development 
0 Points 

In order to score exemplary, 
the candidate must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 
 
 

 

 

 

 

�				Tailors multidisciplinary projects 
challenging learners to explore complex issues 
and apply their knowledge of different content 
areas. 
�					Draws upon learner’s curiosities and 
perspectives to open discussions and 
exchanges of ideas. 
�				Selects resources that support the 
integration of inquiry and major concepts. 
�				Promotes learning experiences to engage 
learners in a variety of activities to explain and 
discuss interdisciplinary content for various 
audiences. 
�				Mindful of using technology to convey key 
concepts and further explore subjects. 
�				Consults with colleagues and community 
resources to connect concepts and skills 
around local and global issues. 

The candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 
 

Domain 3:  Instructional Practice 
Disposition 3.1 
Uses multiple methods of assessment to monitor, guide decision-making engage learners in their own 
growth and to guide learners’ decision making.  
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point 
Proficient is the expected level of performance. 

Needs Development 
0 Points 
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In order to score exemplary, a 
candidate must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 

�				Uses multiple methods of assessment to 
gather information, plan instruction, and 
engage students in self-assessment and goal 
setting. 
�				Integrates varying teaching methods to 
demonstrate evidence of growth and 
development. 
�				Articulates the importance of selecting and 
designing learning experiences that motivate 
and engage learners while creating 
opportunities for their decision making.  

he candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 

Domain 3:  Instructional Practice 
Disposition 3.2 
Plans instruction that supports students in meeting rigorous learning goals based upon knowledge of 
content areas, curriculum, cross-disciplinary skills and pedagogy.  
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point 
Proficient is the expected level of performance. 

Needs Development 
0 Points 

In order to score exemplary, 
the candidate must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 
 
 

 

 

 

 

 

�			Uses a variety of activities that assist 
learners in developing independent work as 
well as group participation skills. 
�			Creates a context with high expectations to 
extend the learners’ abilities and build upon 
strengths to promote connections with what 
they know, learning goals, and objectives. 
�			Collaborates for the purpose of adapting 
lessons to meet the distinctive needs of 
learners. 
�				Plans units to provide sufficient instruction, 
modeling, practice, and synthesis. 
 

The candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 

Domain 3:  Instructional practice 
Disposition 3.3 
Uses a variety of instructional strategies to encourage learners to develop deep understanding of content 
areas and their connections.  
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point 
Proficient is the expected level of performance. 

Needs Development 
0 Points 
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In order to score exemplary, a 
teacher must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 

�			Applies instructional strategies that meet 
the needs of individual learners. 
�				Varies modes of delivery. 
�   Encourages learners to represent learning 
through a range of products and 
performances.  
�				Monitors progress and adjusts accordingly. 

The candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 

Domain 4:  Professional Responsibility 
Disposition 4.1 
Engages in ongoing professional learning to improve practice and reflect upon professional learning to 
adapt practice to meet the needs of the learner.  
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point 
Proficient is the expected level of performance. 

Needs Development 
0 Points 

In order to score exemplary, 
the candidate must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 
 

�			Understands how to build and implement a 
plan for professional growth directly aligned 
with his/her needs as a growing professional 
using feedback from teacher evaluations and 
observations, data on learner performance, 
and school- and system wide priorities.  
�			Engages in ongoing professional learning 
opportunities, independently and in 
collaboration with colleagues to develop 
knowledge and skills in order to provide all 
learners with engaging curriculum and learning 
experiences based on local and state 
standards. 
�			Uses a variety of data (e.g., systematic 
observation, information about learners, 
research) to evaluate the outcomes of 
teaching and learning and to adapt planning 
and practice. 
 
 
 
 
 
 
 

The candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 

Domain 4:  Professional Responsibility 
Disposition 4.2 
Creates high-quality work, which is submitted on time.  
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point 
Proficient is the expected level of performance. 

Needs Development 
0 Points 
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In order to score exemplary, 
the candidate must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 

�			Follows Program guidelines for submitting 
work on time. 
�			Completes work in the manner prescribed 
by the Program. 
�			Submits work that is the original thoughts of 
the candidate. 
�			Any research or resources referenced 
contain appropriate citation. 

 
 

The candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 

Domain 4:  Professional Responsibility 
Disposition 4.3 
Adheres to the expectations of the professional including code of ethics, professional standards of 
practice, academic integrity and relevant law and policy.  
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point  
Proficient is the expected level of performance. 

Needs Development 
0 Points 

In order to score exemplary, 
the candidate must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

�			Acts in accordance with ethical codes of 
conduct and professional standards. 
�			Complies with laws and policies related to 
learners’ rights. 
 �			Supports colleagues in exploring and 
making ethical decisions and adhering to 
professional standards.  

The candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 

Domain 4 :  Professional Responsibility 
Disposition 4.4 
Engages with learners, colleagues, and other school professionals, families and community members to 
advocate for learner growth and the profession. 
Exemplary 
2 Points 
In addition to meeting the 
requirements for proficient … 

Proficient 
1 Point 
Proficient is the expected level of performance. 

Needs Development 
0 Points 
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In order to score exemplary, 
the candidate must meet the 
requirements for proficient 
and describe additional 
evidence that supports an 
exemplary score. 
(Candidates rated as 
Exemplary continually seek 
ways to serve as role models 
or teacher leaders.) 
 
 

�				Works collaboratively across the learning 
community of learners, families, teachers, 
administrators, and others to support 
enhancement of student learning, for example 
by showcasing learner work physically and/or 
virtually for critique and celebration. 
�			Collaborates with learners, families, 
colleagues, other school professionals, and 
community members to ensure learner growth. 
�				Elicits information about learners and their 
experiences from colleagues, instructional 
teams, families and communities and uses this 
ongoing communication to support learner 
development and growth 
 

The candidate is 
missing one or more of 
the criteria for 
Proficient.  
 
When scoring needs 
development, identify 
the criterion(a) that 
needs to be 
developed. 

 
Candidates must score at least 13 total points for Proficient                            
 
Total Score:_______________ 
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CSRA RESA Endorsement Program 
 

Candidate Conference Report 
 

Conference Date: ___________________  
 
Candidate: ________________________ 
  
Instructor: _________________________ 
  
Endorsement: ______________________ 
 
Course: ___________________________ 
 
Reason(s) for Conference (concerns, issues, incident): 
 
1. ____________________________________________________________________________ 
 
2. ____________________________________________________________________________ 
 
3. ____________________________________________________________________________ 
 
Background Information:  
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
Describe agreed upon solution(s) or course(s) of action: 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
Completion Date: (If applicable) __________ 
 
Re-Evaluation Date: (If applicable) __________ 
 
 
 
Conference Notes: 
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Failure to resolve the above issues can result in loss of course credit and/or dismissal from the Gifted 
Endorsement Program. 
 
Candidate Comments: 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Candidate’s Signature:  Date: 
Instructor’s Signature:  Date: 
CSRA RESA’s PL or Endorsement Coordinator Signature: Date: 
NOTE: Candidate’s signature indicates that this information has been discussed with the candidate.  It 
also acknowledges receipt of a copy of the conference record. The candidate may respond using the 
reverse side of this form. 



 119 

 
Evaluation for the CSRA RESA Endorsement Instructors 

Revised August 2017 
 

1.  Did the candidates in the class understand the expectations set forth by the instructor?  
Comment on how the instructional time frame was organized and how the instruction 
connected to the goals.  Explain how the instructor connected the lesson to previous 
instruction. 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 

 
2.  Describe the engagement level of the candidates and the quality of their discussions and 

products. 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 

 
3.  Was the instructor prepared, and did the instructor’s knowledge level of the course 

content match the integrity of the endorsement?  Explain. 
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________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 

 
4.  General comments regarding observation: 

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
______________________________________________________ 

 
Name of the instructor: ______________Date: ________________________ 
 
Endorsement:___________________________________________________ 
 
Observer: ______________________________________________________  
 
Instructor’s Response after Receiving the Observation: 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
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CSRA RESA Endorsement Course Revisions Suggestions 
 

Name:__________________________________  Date:_________________________ 
Endorsement:____________________________      
 
Reading Endorsement: 
 
Course # Revisions Needed Evidence that Supports Why 

We Need Any Revisions 
Course 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

Course 2 
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Course 3 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

 
 


