
8TH GRADE MATTER 5E MODEL LESSON 
 

Teacher: 
Heather Yarbrough 

Expected Length of 
Lesson: 3-45 min classes 
 

Lesson Topic:  
Phase changes of matter 

Unit: 
Matter 

 

Targeted Content Standards/ 
Element:  
(Include the entire standard) 

S8P1. Obtain, evaluate, and communicate information about the structure 
and properties of matter.  
   b. Develop and use models to describe the movement of particles in  
       solids, liquids, gases, and plasma states when thermal energy is added  
       or removed. 

Targeted Literacy Skills or 
Standards: (include as many as your 
lesson incorporates) 

 

L6-8RST3: Follow precisely a multistep procedure when carrying out 
experiments, taking measurements, or performing technical tasks. 
 
L6-8RST4: Determine the meaning of symbols, key terms, and other 
domain specific words and phrases as they are used in a specific scientific 
or technical context relevant to grades 6–8 texts and topics. 
 
L6-8RST9: Compare and contrast the information gained from 
experiments, simulations, video or multimedia sources with that gained 
from reading a text on the same topic. 
 
L6-8WHST2: Write informative/explanatory texts, including the 
narration of historical events, scientific procedures/ experiments, or 
technical processes. 
    d. Use precise language and domain-specific vocabulary to inform  
        about or explain the topic. 
 
L6-8WHST4: Produce clear and coherent writing in which the 
development, organization, and style are appropriate to task, purpose, and 
audience. 
 
L6-8WHST6: Use technology, including the Internet, to produce and 
publish writing and present the relationships between information and 
ideas clearly and efficiently. 

Inquiry Question (or what you would 
like the students answer)? 
(*Teachers may present the question or 
require students to develop questions 
and narrow down to this one). 

How does the addition or removal of thermal energy affect the movement 
of particles in solids, liquids, gases, and plasma? 
 
 
 

Key Vocabulary: 
Words important for understanding 
content and skills (ex: Tier 2 and 3 
words) 

Kinetic theory of matter 
phase change 
evaporation 
condensation 

thermal energy 



thermal expansion 
Plasma 

electrons 

Learning Targets  
(I-Can Statements) 
***At the end of the week, what will 
students know and what will students 
be able to do? 

Foundational:  
● I can define scientific terms such as Kinetic theory of matter, 

evaporation, thermal expansion, condensation, and plasma 
● I can describe the shape and volume of solids, liquids, gases. 

  
Mastery:  

● I can illustrate how particles are initially arranged and move in 
solids, liquids, gases, and plasma by role playing.. 

● I can describe the effect adding or removing thermal energy has on 
plasma by reading an article, researching, and developing a flyer.  

● I can observe and demonstrate thermal expansion when thermal 
energy is added or removed from solids, liquids, and gases (phase 
changes) by role-playing, completing mini-labs, and creating 
models. 

 Extension: 
● I can compare and contrast the melting point, freezing point, and 

boiling point of water by graphing them. 
● I can contrast deposition and sublimation to melting, freezing, and 

boiling. 
● I can communicate the relationship between deposition and 

sublimation. 

 
DAY 1 - MELTING & FREEZING 

ENGAGE 
Describe how the teacher will 
capture students’ interest. 
 
What kind of questions should the 
students ask themselves after the 
engagement? 

 

● Show students a bag of M&M’s and ask them if they know what 
the company’s motto is? Show the M&M commercial 
demonstrating “melts in your mouth, not in your hand.” 
https://www.youtube.com/watch?v=BZUccKFxTS4 

 
● Students give a thumbs up if they believe the motto and an thumbs 

down if they don’t. Choose a few students to explain their view. 
Tell them they are going to role-play chocolate molecules inside of 
an M&M. 

 
● With tape, mark off a large circular area (to represent an M&M) in 

the classroom or outside.  Each student will imagine themselves as 
a chocolate molecule inside of an M&M. First, students will 
simulate their arrangement in an solid M&M (before being held) 
by standing close together in a group of orderly rows within the 
marked off area. (Students should already know about volume and 
particle arrangement in solids, liquids, and gases but this is a good 
time to review it if necessary). 

 

https://www.youtube.com/watch?v=BZUccKFxTS4


● Next, tell them you are a lit candle and hold the picture up as you 
walk around them. Ask what will begin to happen to the M&M 
(melts) and what they will become as a group (liquid).  

 
● To represent the liquid, students will move around each other, but 

they must remain connected as a group and should stay within an 
arm’s length of another student. 

 
● Reverse the process. Tell them you are snow and hold the picture 

up as you walk around them. Students return to their arrangement 
as a solid M&M. 

EXPLORE 
Describe what hands-on/minds-on 

activities students will be doing.  

 

List “big idea” conceptual questions the 

teacher will use to encourage and/or 

focus students’ exploration 

 

● Divide the students into groups: Group 1-hold M&M’s on a paper 
towel on their desk; Group 2-hold M&M’s in an open hand; Group 
3- hold M&M’s in closed hand, Group 4- hold M&M’s in a metal 
spoon held over a lit candle.  

 
● On their  Phase Change Data Sheet, students will hypothesize if 

the M&M’s will melt in each scenario with a ✔or  X.  
 

● Place 5 M&M’s on each student’s desk. When the teacher says 
“GO,” every group will run the experiment for 1 minute. At the 
end of the minute, each group will come to a consensus and if the 
majority experienced melting, the group will stand up. Students 
will record the results with a ✔ or X to see if their hypothesis was 
correct. One person from each group will show their M&M’s to 
the class so they can see variations in the amount of melting. 
Allow them to eat their M&M’s.  

EXPLAIN 
Student explanations should precede 

introduction of terms or explanations by 

the teacher. What questions, 

resources, or strategies will the teacher 

use to help students connect their 

exploration to the concept under 

examination?  

 

List higher order thinking questions 

which teachers will use to solicit 

student explanations and help them to 

justify their explanations. 

 
Describe how the teacher will 
clarify the content or skill. 

● Teacher goes to the website below. 
https://phet.colorado.edu/sims/html/states-of-matter-basics/latest/states-of-
matter-basics_en.html 
 

● Under Atoms and Molecules, teacher clicks on Water. Use the 
Heat and Cool knob to take the temperature to 50 K.  Students 
draw, explain the movement of the molecules and write what 
phase of matter this represents on their data sheet.  

 
● Tell them you are going to increase the temperature. Move the 

knob to 325 K and students draw, explain the movement of the 
molecules and write what phase of matter this represents on their 
data sheet.  

 
● Write the words kinetic theory of matter, phase change, and 

thermal energy on the board. In their groups, they will discuss 
what they think those words mean in relation to today’s activities. 
One person from each group writes their definition on the board 
and the class comes to a consensus on their meanings with teacher 
help.  Write on the data sheet. 

https://phet.colorado.edu/sims/html/states-of-matter-basics/latest/states-of-matter-basics_en.html
https://phet.colorado.edu/sims/html/states-of-matter-basics/latest/states-of-matter-basics_en.html


ELABORATE 
Describe how students will develop a 

more sophisticated understanding of 

the concept. 

 

What vocabulary will be introduced and 

how will it connect to students’ 

observations? 

 

How will students make real-life 

connections? 

● Give the prompt: You leave a bowl outside overnight. It snows and 
fills the bowl.  You notice the bowl in the morning and leave it. 
The snow melts as the sun hits it. That night, the temperature drops 
and the water re-freezes.  

 
● Make drawings to show how the particles move and change from 

snow (solid) to a liquid and then back to a solid again. Be sure to 
include the following vocabulary in your explanation: freezing, 
melting, thermal energy, phase change, and kinetic theory of 
matter. 

EVALUATE 
How will students be evaluated 

THROUGHOUT the lesson? 

 

How will students demonstrate that 

they have mastered the learning 

target(s)? 

● Thumbs up/thumbs down 
● Students role-playing 
● Phase Change Data Sheet 
● Snow example drawings and explanation 

 
 

DAY 2 - EVAPORATION & CONDENSATION 

ENGAGE 
Describe how the teacher will 
capture students’ interest. 
 
What kind of questions should the 
students ask themselves after the 
engagement? 

 

● When students arrive in class, have a container of boiling water at 
the front.  Write “What I know” on the board and let students tell 
what they know about what they see.  

 
● Take 2 brown paper towels. Hold one above the boiling water for 

30 seconds or until it dampens it enough so that the color appears 
darker than the dry piece of paper towel. Let students add to “What 
I know.” 

 
● Place both paper towels up at the front of the room. Students 

record on their data sheet what they think will happen to the water 
by the end of class and why. 

 
● Go back to your marked off area from Day 1.  Tell the students 

that they are water molecules today. Have them review from 
yesterday by role-playing the solid to liquid phase change. 

 
● Now tell the students that you are increasing the thermal energy 

(hold up a picture of the sun), so much that they start to boil. At 
this point all of the students have so much energy that they are able 
to escape from the group and spread off by themselves (but still 
within the boundaries) because they are a gas. Open the boundary 
so that some students can escape (evaporate).  

 
● Reverse the process and teacher holds up a picture of snow again. 

As “cooling” occurs, the individual gas molecules condense back 
into a liquid. Students come back together as a group and move 
around each other as they did when they were a liquid. 



EXPLORE 
Describe what hands-on/minds-on 

activities students will be doing.  

 

List “big idea” conceptual questions the 

teacher will use to encourage and/or 

focus students’ exploration 

 

● Students will conduct the Boiling Bowl Experiment. Pour a cup of 
hot water into a big, see through bowl then place a small glass in 
the middle of the bowl. Cover the bowl with plastic wrap and place 
a small weight in the middle of the plastic wrap right above the 
glass. Place a cup of ice shavings on top of the plastic wrap and 
spread it so it covers the top. Now you have finished setting it up 
you can watch the process (it can take a couple of minutes). 

 
● Work in groups to answer questions. 

EXPLAIN 
Student explanations should precede 

introduction of terms or explanations by 

the teacher. What questions, 

resources, or strategies will the teacher 

use to help students connect their 

exploration to the concept under 

examination?  

 

List higher order thinking questions 

which teachers will use to solicit 

student explanations and help them to 

justify their explanations. 

 
Describe how the teacher will 
clarify the content or skill. 

● Teacher goes to the website below. 
https://phet.colorado.edu/sims/html/states-of-matter-basics/latest/states-of-
matter-basics_en.html 
 

● Under Atoms and Molecules, teacher clicks on Water. Start 
temperature at 50 K and move to 325 K to review from Day 1.  

 
● Tell them you are going to increase the temperature even more. 

Move the knob to 550 K and students draw, explain the movement 
of the molecules and write what phase of matter this represents on 
their data sheet.  

 
● Have them review kinetic theory of matter, phase change, and 

thermal energy vocabulary. Write thermal expansion, evaporation, 
and condensation on the board.  In their groups, they will discuss 
what they think those words mean in relation to today’s activities. 
One person from each group writes their definition on the board 
and the class comes to a consensus on their meanings with teacher 
help.  Write on the data sheet. 

ELABORATE 
Describe how students will develop a 

more sophisticated understanding of 

the concept. 

 

What vocabulary will be introduced and 

how will it connect to students’ 

observations? 

 

How will students make real-life 

connections? 

● Look at the picture of the water cycle. Create a model of the water 
particles using a bowl of cotton balls or a paper plate and marbles. 
Use your model to show what happens to the water molecules 
from point A to point D and back to A on the water cycle.  Video 
yourself and be sure to properly include the following vocabulary 
in your explanation: kinetic theory of matter, phase change, 
freezing, evaporation, condensation, thermal energy, thermal 
expansion 

EVALUATE 
How will students be evaluated 

THROUGHOUT the lesson? 

 

How will students demonstrate that 

they have mastered the learning 

target(s)? 

● Students role-playing 
● Phase Change Data Sheet 
● Boiling Bowl questions 
● Rubric for model and video 

 
 
 

https://phet.colorado.edu/sims/html/states-of-matter-basics/latest/states-of-matter-basics_en.html
https://phet.colorado.edu/sims/html/states-of-matter-basics/latest/states-of-matter-basics_en.html


DAY 3 - PLASMA 

ENGAGE 
Describe how the teacher will 
capture students’ interest. 
 
What kind of questions should the 
students ask themselves after the 
engagement? 

● Students watch part of the video on lightsabers. 
            https://www.youtube.com/watch?v=kgSylgBFi-I 
 

● Use the “I See, I Think, I Wonder” strategy.  Students share only 
what they see in the video as teacher writes it for entire class to 
see.  Next, students share what they think (i.e.” I think the guy is 
cold.”) as teachers writes it.  Finally, students share what they 
wonder.  If students don’t make reference to how lightsabers work, 
teacher will use guiding questions. 

EXPLORE 
Describe what hands-on/minds-on 

activities students will be doing.  

 

List “big idea” conceptual questions the 

teacher will use to encourage and/or 

focus students’ exploration. 

● Go back to your marked off area from Day 1.  Have them review 
from the previous days by role-playing the solid to liquid to gas 
phase change (and in reverse also). 

 
● Tell the students that they are a gas molecule again today, but the 

difference is that they are a stable gas (show them the column of 
noble gases on the periodic chart) that will either be heated to 
extremely high temperatures (millions of degrees Fahrenheit) or 
exposed to high voltage. 

 
● Give the students a card that has “Electron (-)” on one side and a 

mixture of neon colors on the other side. 
 

● The teacher holds up the high voltage sign and removes the 
boundaries of the marked off area. Instruct students to hold up the 
side of the card that says electron (-) and to “go crazy” by running 
all over the place (but never touching another person). 

 
● When the teacher lowers the voltage sign, instruct students to 

“calm down from their excited state,” and raise their neon color 
sign. 

 
● The role-playing could be repeated with the teacher representing 

extremely high temperatures as well.  

EXPLAIN 
Student explanations should precede 

introduction of terms or explanations by 

the teacher. What questions, 

resources, or strategies will the teacher 

use to help students connect their 

exploration to the concept under 

examination?  

 

List higher order thinking questions 

which teachers will use to solicit 

student explanations and help them to 

justify their explanations. 

 
Describe how the teacher will 
clarify the content or skill. 

● Teacher leads a discussion of the role-playing activity and 
introduces the term plasma as one of the states of matter. 

 
● Students will read the article excerpt called “Highly Excited 

Plasma” and will underline the word plasma everytime they see it 
in the article. Students should circle the section that sounds similar 
to what they did in the role-playing activity. Put an asterick beside 
every example they see in the article. 

 
● Ask students to turn to their neighbor and discuss how they think 

lightsabers work compared to the information in the article and the 
role-playing activity.  Have some students share with the class, 
giving feedback to guide understanding. 

https://www.youtube.com/watch?v=kgSylgBFi-I


● Thinking about the role-playing activity as well as the article 
excerpt, students will use the vocabulary strategy called Word 
Splash to make connections to the word “plasma.” 

ELABORATE 
Describe how students will develop a 

more sophisticated understanding of 

the concept. 

 

What vocabulary will be introduced and 

how will it connect to students’ 

observations? 

 

How will students make real-life 

connections? 

● Students use the model they created on Day 2 to show what 
happens when thermal energy is added or removed from plasma. 
They will video their demonstration and explanation, being sure to 
include “electrons” in the explanation.  

 
● From the article excerpt, brainstorm a list of the different forms of 

plasma phenomenon mentioned in the article (lightning, sun, 
auroras, fluorescent lights, plasma televisions, neon signs, and 
stars. Students will choose one of the phenomenon to research. 
Students will create a “How it Works” flyer (that should include a 
creative title, how the plasma produces the phenomenon from a 
molecular level, at least 2 detailed pictures of what it looks like, at 
least 2 places where it can be found, and at least 2 relatable uses). 

EVALUATE 
How will students be evaluated 

THROUGHOUT the lesson? 

 

How will students demonstrate that 

they have mastered the learning 

target(s)? 

● “I See, I Think, I Wonder” questioning  
● Student role-playing  
● Word Splash 
● Phase change model and video 
● How it Works flyer 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



ELECTRON (-) 

 

 
 

 

 

 

 



PHASE CHANGE DATA SHEET 

 

Put a ✔ or an X if you think the M&M will melt in the following scenarios.  Run the experiment 

and compare your actual data to your hypothesis: 

  HYPOTHESIS  ACTUAL 

On a paper towel     

In open hand     

In closed hand     

In a metal spoon over a lit candle     

 

Visit the site: 

https://phet.colorado.edu/sims/html/states-of-matter-basics/latest/states-of-matter-basics_

en.html 

 

DAY 1 

Under Atoms and Molecules, click on Water. Use the Heat and Cool knob to take the 

temperature to 50 K.  Draw and explain the movement of the molecules and write what phase of 

matter this represents.   

 

 

 

 

 

 

 

 

Move the knob to 325 K. Draw and explain the movement of the molecules and write what phase 

of matter this represents. 

 

 

 

 

 

 

  

 

CLASS CONSENSUS DEFINITIONS: 

 

● kinetic theory of matter - 

 

 

● phase change - 

 

 

● thermal energy - 

https://phet.colorado.edu/sims/html/states-of-matter-basics/latest/states-of-matter-basics_en.html
https://phet.colorado.edu/sims/html/states-of-matter-basics/latest/states-of-matter-basics_en.html


DAY 2 

Under Atoms and Molecules, click on Water. Start temperature at 50 K and move to 325 K to 

review from Day 1.  Also review the vocabulary terms. 

 

Increase the temperature even more. Move the knob to 550 K. Draw and explain the movement 

of the molecules and write what phase of matter this represents. 

 

 

 

 

 

 

 

 

 

CLASS CONSENSUS DEFINITIONS: 

 

● thermal expansion - 

 

 

●  evaporation - 

 

 

● condensation - 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

SNOW PHASE CHANGE 
 

You leave a bowl outside overnight. It snows and fills the bowl.  You notice the bowl in the morning and leave 
it.  The snow melts as the sun hits it. That night, the temperature drops and the water re-freezes.  
 
Make drawings to show how the particles move and change from snow (solid) to a liquid and then back to a 
solid again. Be sure to include the following vocabulary in your explanation: freezing, melting, thermal energy, 
phase change, and kinetic theory of matter. 
 
 
STUDENT CHECKLIST  
Drawing shows how particles move and change from snow to a liquid ________________ 
 
Drawing shows how particles move and change from a liquid to snow ________________ 
 
Freezing is used appropriately in written explanation ________________ 
 
Melting is used appropriately in written explanation ________________ 
 
Thermal energy is used appropriately in written explanation ________________ 
 
Phase change is used appropriately in written explanation ________________ 
 
Kinetic theory of matter is used appropriately in written explanation ________________ 
 
 
TEACHER CHECKLIST 
Drawing shows how particles move and change from snow to a liquid ________________ 
 
Drawing shows how particles move and change from a liquid to snow ________________ 
 
Freezing is used appropriately in written explanation ________________ 
 
Melting is used appropriately in written explanation ________________ 
 
Thermal energy is used appropriately in written explanation ________________ 
 
Phase change is used appropriately in written explanation ________________ 
 
Kinetic theory of matter is used appropriately in written explanation ________________ 
 

 
 

 

 

 

 

 



 

BOILING BOWL EXPERIMENT 

 

You will need: 

● A big, see through bowl 

● A small glass 

● Thin plastic wrap 

● A small weight 

● A cup of hot water 

● A cup of ice shavings  

 

1) Pour the hot water into the bowl then place the small glass in the middle of the 

bowl.  

2) Cover the bowl with plastic wrap. 

3) Place the weight in the middle of the plastic wrap right above the glass.  

4) Place the ice shavings on top of the plastic wrap and spread it so it covers the top. 

5) Now you have finished setting it up you can watch the process (it can take a couple 

of minutes). 

 

QUESTIONS: 

1) Describe what you see happening to: 

a) The plastic wrap 

 

b) Indentation where the weight is 

 

c) The glass in the middle 

 

    2) Why is it important to use hot water in the bowl? 

 

    3) What are the purpose of the ice shavings on top? 

 

    4) Draw or explain what is happening to the particles in the water as  

         it changes from liquid to gas and back to liquid again. 

 

 

 

 

 



The Water Cycle 
 
 
 
 
 
 
 
 
 

 
 
 
 
 



PHASE CHANGE MODEL & VIDEO 
GRADING SHEET 

 
 
Used model to demonstrate water molecules from point A to point B. ___________________ 
 
Used model to demonstrate water molecules from point B to point C. ___________________ 
 
Used model to demonstrate water molecules from point C to point D. ___________________ 
 
Used model to demonstrate water molecules from point D to point A. ___________________ 
 
Used model to demonstrate plasma when thermal energy is added. ___________________ 
 
Used model to demonstrate plasma when thermal energy removed. ___________________ 
 
Kinetic theory of matter properly used in explanation. ___________________ 
 
Phase change properly used in explanation. ___________________ 
 
Freezing properly used in explanation. ___________________ 
 
Evaporation properly used in explanation. ___________________ 
 
Condensation properly used in explanation. ___________________ 
 
Thermal energy properly used in explanation. ___________________ 
 
Thermal expansion properly used in explanation. ___________________ 
 
Electrons properly used in explanation. ___________________ 
 
 

Teacher Comments: 
 
 

 
 



 



HIGHLY EXCITED PLASMA 
Plasma is a state of matter that is often thought of as a type of gas, but the two states behave very 
differently. Like gases, plasmas have no fixed shape or volume, and are less dense than solids or 
liquids. But unlike ordinary gases, plasma is a charged gas!  Plasmas are made up of atoms in which 

some or all of the electrons, because of intense heat or high 
voltage, have been stripped away and positively charged nuclei, 
called ions, roam freely. Being made of charged particles, plasmas 
can do things gases cannot, like conduct electricity. And since 
moving charges make magnetic fields, plasmas also can have them.  

Natural plasma makes up the sun, stars, auroras (the Northern 
lights) and lightning, and it is the most common state of matter in the 
universe as a whole. However, plasma does not freely exist on the 
Earth under normal surface conditions, and can only be artificially 
generated by heating noble gases or by exposing the gas to a 
strong electromagnetic field. This causes the electrons, which are 

negatively charged, to become excited and pushed into higher energy levels. When the excited 
electrons drop back into their previous energy levels, they emit light. 

Artificially generated plasmas include neon signs, plasma televisions, plasma globes, and fluorescent 
lights. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.livescience.com/46946-solids.html
https://www.livescience.com/46972-liquids.html
https://www.livescience.com/53304-gases.html
https://en.wikipedia.org/wiki/Electromagnetic_field


NAME: ________________________________________________________________________    DATE: ____________________ 
 

Word Splash 
 

 

 

 

 

 

 

 

 
 

DIRECTIONS:  Identify the largest word in the word splash.  This will be the main topic.  Choose the THREE best 
words that relate to the main topic.  Write a sentence for each word that describes how they relate to the 
main topic word. Then, add more words that relate to the main topic as well as words that relate to the 3 
supporting words.  Continue with this process until you have a WORD SPLASH (See the example on next page)! 
 

1. ____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 

 

2. ____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 

 

3. ____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 



 

 

 

 

 

 

 

 

 

 

 

 

 

 



“How it Works” RUBRIC 
 
NAME_______________________________________ 
 

Phenomenon 
_____________ 

0 
Beginner 

2 
Capable 

4 
Accomplished 

6 
Expert 

Title Flyer does not have 
a title. 

Flyer has a title but 
it’s not appropriate 
for this task and 
lacks creativity.  

Flyer has an 
appropriate title but 
lacks creativity.  

Flyer has a very 
creative title that is 
appropriate for this 
task. 

How plasma 
produces it? 

Explanation is 
missing or is 
incorrect. 

Explanation 
includes some steps 
and details.  Most 
vocabulary is 
present and some is 
used correctly. 

Explanation 
includes all steps 
but some details are 
missing.  All 
vocabulary is 
present and most 
are used correctly. 

Explanation 
includes all steps 
and is detailed. All 
appropriate 
vocabulary is 
present and used 
correctly. 

Pictures Pictures are absent 
from the flyer or if 
they are present, 
they are incorrect.. 

At least 2 pictures 
are included but 
they are not correct 
or detailed OR only 
1 detailed/correct 
picture is included. 

At least 2 correct 
pictures are 
included but 1 of 
them lacks detail. 

Two or more 
correct pictures are 
present and they are 
very detailed.  

Where it’s 
found? 

No places are 
included on the 
flyer or if they are 
present, they are 
incorrect. 

At least 2 places are 
included but they 
are not correct OR 
only 1 correct place 
is included. 

At least 2 places are 
included  but 1 of 
them in incorrect. 

Two or more places 
where the 
phenomenon is 
found are included 
and are correct. 

Uses Flyer lacks uses for 
the phenomenon or 
if they are present, 
they are incorrect. 

At least 2 uses are 
included but they 
aren’t relatable or 
correct OR only 1 
relatable/correct use 
is included. 

At least 2 correct 
uses of the 
phenomenon are 
present but 1 of 
them is not 
relatable to the 
audience. 

Two or more 
correct uses of the 
phenomenon are 
present and are very 
relatable to the 
audience. 

 
 

 


